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In order to plan lessons that include effective instructional strategies, it is critical for teachers to be
aware of student aptitudes, personality variables, learning strategies, interests, aspirations, and tal-
ents. This paper presents a way for Russian teachers to improve their students’ speaking abilities when
learning foreign languages, called individualised resources, which are based on the concept of individ-
ualisation. Individualised resources are designed to help students to actively participate in the learn-
ing process, contribute to their productivity of learning and compensate for missing abilities when
mastering foreign languages. In order to verify the effectiveness of this educational tool, qualitative
and quantitative indicators were applied to a classroom-based study. Research findings illustrate how
the approach enhanced the students’ speaking abilities in terms of purposefulness, richness of speech
content and logical progression of speech. The results presented in the article indicate that this type
of training may be sufficient to shape speaking skills when teaching English.
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Generally, individualised teaching is recognized to
be an essential response to a number of pedagogical
challenges and problems currently discussed with re-
gard to the effectiveness of teaching (Diamond 1975,
Kuzovlev 1997, Passov & Kuzovleva 2010, Bray& Mc-
Claskey 2015). From the late 1990s, individualisation
has become a guiding principle for educational reform
in Russia. The concept of modernising Russian educa-
tion highlights the need to ensure differentiation and
individualisation by using effective teaching methods,
in particular for EFL learning.

Individualised learning is a method of teaching, in
which content, instructional technology and the pace
of learning are based upon the abilities and interests
of each learner (Kuzovlev, 1997, p.15). The principle
of individualised learning has become an import-
ant aspect of teaching any school subject, and for-
eign languages in particular. Rogova, Rabinovich, and
Sakharova (2004) maintain that foreign languages are

Olga Stognieva, English Language Department for Economic
and Mathematical Disciplines at the National Research Uni-
versity Higher School of Economics, Moscow. Correspondence
concerning this article should be addressed to: Olga Stognieva,
Foreign Languages Department of National Research Universi-
ty Higher School of Economics, Kirpichnaya, Building 33, Room
504, Moscow, Russian Federation, 115187. E-mail: 2507794@
mail.ru

63

more difficult than most subjects to learn because of
the complex combination of skills and cognitive func-
tions involved in the language learning process, which
is why it requires an individual approach.

However, existing resource kits for teaching En-
glish, although they are well developed, suffer signif-
icant disadvantages. They are designed for the ‘aver-
age’ student and cannot take into account individual
characteristics of each student learning a foreign lan-
guage. Therefore, the question arises: Is it possible to
develop supplementary educational tools, which will
correspond to individual characteristics and the needs
of the students? If teachers can develop and imple-
ment extra training tools, which take into account the
individual and personal characteristics of students,
such as the pace of progress, the abilities for foreign
language acquisition, possible gaps in learning a for-
eign language, a personalised system of instruction,
the way that teaching is structured and managed, the
learning process will proceed more effectively. This
paper aims to show that providing students with in-
dividualised learning resources, which are defined as a
special type of training tool designed for the individ-
ualisation and personalisation of the learning process
(Stognieva, 2003, p.56), will result in their active par-
ticipation in the learning process, and contribute to
their productivity when learning a foreign language.
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Students’ variables relevant for creating
individualised teaching resources

Students collectively encompass a wide range of
variables, including age, gender, intelligence, person-
ality, learning style and previous learning experience,
individual beliefs, attitudes, expectations, motivations
and strategies for learning. This paper explores the no-
tion of individualised resources, so this research focus-
es on the following three areas:

- Language aptitudes

- Learning strategies

- Personality variables

This section reviews the literature on student vari-
ables with respect to language learning and then exam-
ines the issues that arise from the literature particular-
ly on creating individualized resources.

Language aptitude is one the most significant fac-
tors which determines individual’s success in foreign
language acquisition. Carroll’s (1981) language apti-
tude includes four components: phonemic coding abil-
ity (the capacity to identify distinct sounds and to code
them for later retrieval), grammatical sensitivity (the
ability to recognise the function of words in sentences),
associative memory (the ability to learn associations
between sounds and meanings and retain them) and
inductive language learning ability (the ability to iden-
tify patterns in language use and to infer the rules that
govern them).

O’Malley and Chamot (1993, p.107) claim that while
aptitude is generally assumed to be a fixed character-
istic, it may be more adaptable to instruction than was
originally anticipated. They find a close link between
Carroll’s four components of aptitude and language
learning strategies, and propose that what has previ-
ously been defined as fixed aptitudes of learners may be
redefined conceptually in terms of the strategies indi-
viduals use in learning situations. This has implications
for pedagogic intervention, in terms of strategy train-
ing for language learners.

A learning strategy is a person’s approach to learn-
ing and using information. Students use learning strat-
egies to help them understand information and solve
problems. Students who do not know how or do not use
good learning strategies often learn passively and ulti-
mately fail at university. Learning strategy instruction
focuses on making students more active learners by
teaching them how to learn and how to use what they
have learned to be successful. A strategy is useful when:
(a) the strategy relates well to the L2 task at hand, (b)
the strategy fits the particular student’s learning style,
and (c) the student employs the strategy effectively and
links it with other relevant strategies. Strategies that
fulfil these conditions help students learn easier, faster
and more enjoyable. Oxford (2001) points out that as
with any type of instruction, foreign language learning

strategy instruction is more effective when adjusted for
learning styles.

There are four main personality characteristics af-
fecting foreign language learning discussed here: moti-
vation, self-esteem, anxiety and engagement.

Motivation is one of the most important variables in
language learning. Not surprisingly teachers recognize
the importance of motivation, both with regard to the
motivation which students bring to the language class-
room (extrinsic motivation) and the motivation that is
generated inside the classroom through the choice of
instructional activities (intrinsic motivation).

Many researchers claim that no successful learn-
ing activity can take place without some self- esteem
and self-confidence. Brodkey and Shore (1976) revealed
that self-esteem appears to be an important variable
in second language acquisition, particularly in view of
cross-cultural factors of second language learning.

Anxiety can be treated as a ‘conceptually distinct
variable’ (Horwitz, Horwitz & Cope, 1986, p.125) for
high anxiety level reduces performance when learning
a foreign language. Studies into anxiety in language
learning have focused on ‘a type of anxiety related spe-
cifically to language situations, termed ‘language anxi-
ety’ (Gardner and MacIntyre, 1993, p.5), which includes
self-perceptions, expectations, beliefs, feelings, and be-
haviours related to classroom language learning.

Bray and McClaskey (2015) consider that the learn-
ers want to be engaged with the content and they want
to learn more about something they are interested in.
This can be what inspires them to learn something.

The teacher should keep track of learners’ aspira-
tions, talents, interests, and passions. This will help de-
fine who they are as learners and how they learn best. If
the teacher develops specific instructional and learning
strategies, it can bring better performance in foreign
languages.

What is important about the study of individual dif-
ferences is that it allows the teacher to explore how in-
struction can be adapted to take account of the person
who is most involved, the actual learner.

The interaction between individual
differences and the components of
individualised resources

In order to enable the most learners possible to learn
as much as they can, the teacher should give them ev-
ery advantage, including individualised resources that
enable students to start out in a relatively comfortable
and stress-free way. This means giving students the op-
portunity to learn in their preferred styles, to employ
different kinds of supports (verbal or visual), different
kinds of instruction (reminders, memos, checklists),
motivating task objective presentations and material
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teaching aids which match their interests and other
personal variables.

Figure 1 shows how each component of individual-
isation described above (i.e. aptitudes, learning strat-
egies, and personality variables) is manifested in in-
dividualised resources. The structural components of
individualised resources are: the task objective presen-
tation that aims to motivate students for speech pro-
duction; material teaching aids that create the infor-
mative and prompt basis for students’ oral statements;
instructions that demonstrate the sequence of task
performances and aim to develop learning strategies;
verbal and visual supports that may help students to
produce statements, depending on individual aptitudes
(Stognieva, 2003, p. 84). Each of these components to
a varying degree should contribute to the overall goal
of teaching oral communication in a foreign language.

The teacher’s awareness of students’ personality
variables could help the teacher to state the task objec-
tive presentation and to choose the right teaching aids
that could be informative and prompting. Informative
teaching aids may consist of a fragment or several frag-
ments of text based on one idea, newspaper or maga-
zine articles, letters, diaries, tables containing specific
data, pictures, photos, illustrations, drawings, sketches,
etc. Prompting teaching aids may include slogans, aph-
orisms and sayings, diagrams, charts, statistical data,
symbols, posters and cartoons.

The teacher’s awareness of their students’ aptitudes

is reflected in supports - verbal and visual - that allow
the teacher to design individualised resources for stu-
dents with a varied degree of speaking ability. Different
kinds of supports help the students to cope effectively
with the tasks.

The teacher’s awareness of students’ learning strat-
egies is introduced in instructions, reminders, memos
and checklists that describe the steps of performing the
task. Instructions and prompts are especially import-
ant when the task is given for the first time. On the one
hand, the regular use of instructions and prompts facili-
tates the student’s ability to follow instructions, and on
the other hand, along with the supports they may help
less able students to operate together with the class.

Before the teacher starts designing the individual-
ised task, they should create a student’s personal pro-
file and then analyse the aptitudes, learning strategies
and personality variables obtained for each student. In
the next stage, the teacher should make instructional
decisions based on learners’ strengths, challenges, in-
terests, and how they prefer to learn (in particular, what
supports and instructions they may need, what material
teaching aids will be the most effective in terms of call-
ing communicative motivation).

There is an example of three different personal pro-
files of third year students who study at the Faculty of
Business Informatics at the Higher School of Econom-
ics (Moscow, Russia). The names of the students have
been changed.

Individualised resources
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Figure 1. Individualisation as a foundation for creating individualised resources.
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Table 1
Anton’s personal profile

Individual characteristics

Tactics for individualisation

Language aptitudes

Anton haslowlevel of aptitude for learning English. His communicative
abilities, the ability to guess from a context, speak logically and his
recall abilities all need further development.

To give him support, the teacher should offer key words as
a memory developing technique, logical plans and thinking
structures, and to plan activities that will recycle, integrate and
reinforce a certain linguistic item in the context, prompting the
use of the target item in a communication situation.

Learning Strategies

His learning style is inflexible. Sometimes he has trouble with
planning his oral statements, carrying on a conversation and working
with peers.

The teacher should provide him with memos about making a plan
for his oral statements; recombination prompts that allow him
to put together smaller meaningful phrases into new sentences;
reminders about how to cooperate with peers effectively.

Personality variables

Anton’s professional interests include programming and computing
support.

He has a low communicative status (as a preferred speech partner he
was chosen by one group member).

He is weakly motivated to learn a foreign language, believing that it
would not be useful in the future.

He gets anxious about presenting in front of the group.

It is essential to increase his communicative status by integrating
him with other members of the group, working together to solve
a problem.

Motivation can be enhanced by an emphasis on professional
interests. Anxiety could be reduced by using mental techniques
that make him feel confident to present the learning task.
Provide him with more presentation practices.

It should be clarified that a preferred speech part-
ner is considered to be a person with whom commu-
nication is more desirable or having more value. The
communicative status of the student is determined by
the number of choices made by his groupmates in his
favour, when choosing a preferred speech partner in
the process of experimental teaching.

Individualized Card 1 (Figure 2) has been devel-
oped for Anton, and as a teaching aid it includes the
informative text (recent information about the most
popular coding languages of 2015) aimed to increase
his motivation by relying on his professional interests.
For support, he is given a logical plan to develop his
ability to speak logically, and he was given instructions
that could help him to overcome anxiety and shyness.

Anton, read the article about the most popular coding languages of 2015, match paragraphstothe
planto make the story sound logical and present it to your group mates.

Most Popular Coding Languages of 2015
(February 9, 2015)

This plan could help your story be logical

A. The index can be used to check whether your programming skills are
still up to date or to make a strategic decision about what programming
language should be adopted when starting to build a new software
system. It's data we hope will be especially helpful for new computer
science graduates or coders looking to stay ahead of the curve.

B. Every year, we publish data on the "Most Popular Coding Languages"
based on hundreds of thousands of data points we've collected by
processing over 600,000+ coding tests and challenges by over 2,000+
employers.

C. For the fourth year in a row, Python retains it's #1 dominance followed
by Java, C++, and Javascript.

D. TIBOE is a more accurate measure of language market share compared
to the CodeEval index which is a much better indicator for language
demand in the industry which can help people predict which languages
are going to grow in popularity.

E. The TIOBE Programming Community index is an indicator of the
popu\aritz of programming languages. The index is updated once a
month. The rat'mgs are hased on the number of skilled engineers world-
wide, courses and third party vendors. Popular search engines such as
Google, Bing, Yahoo!, Wikipedia, Amazon, YouTube and Baidu are used
to calculate the ratings. It is important to note that the TIOBE index is
not about the best programming language or the language in which
most lines of code have been written.

Retrieved from
http://blog.codeéval.com/codeevalblog/20154 VIaZbCHtmko

Figure 2. Individualized card 1 for Anton.
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1. The data origin

2. TIOBE definition

3. People who may be interested in TIBOE

4. February winners

5. The difference between TIBOE and CodeEval index

/ Instruction ‘How to Feel More Confident’ \

1. Talk to everyone. One of the best ways to overcome
shyness is to make it a habit of speakingto everyone.
Talk to at least 3 people before the lesson at which you
are giving your presentation.

2. Educate yourself. Many insecurities stem from a lack of
knowledge about something. The more you understand
and know about a situation, the more comfortable you
will be .

3. Practice and be persistent. To overcome shyness you

need to practice endlessly and never give up. The more
Kyou practice, the betteryou will become. At anything./
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Table 2
Michael’s personal profile

Individual characteristics

Tactics for individualisation

Language aptitudes

Michael has average aptitude for foreign language learning.
His language analytical ability and abilities for recognition and

understanding of syntactical structures need further development.

As teaching aids, he should be given semantically incomplete
texts, so the student can generate ideas based on incomplete
content. As supports, the teacher should provide him with
schematic grammatical rules.

Learning Strategies

Sometimes Michael has difficulties with placing a word or phrase in a

meaningful language sequence and relating new information to other

concepts in memory. It is essential to develop his skills to be a good

conversation partner.

The teacher should offer instructions, which could help him to
overcome his difficulties with contextualisation and elaboration,
memos about making a plan for his oral statements and
reminders about how to become a good conversational partner.

Personality variables

Michael’s professional interests include programming and data

security methods. His communicative status in a group is not very

high (as a preferred speech partner he was chosen by three group
members). His motivation for learning a foreign language is more

practical (instrumental motivation).

The teacher should provide him with resources focused on his
professional interests that will keep his motivation at high level.
It is possible to increase his communicative status by offering
him some topics for discussion that will be of interest not only
for him but for other learners in the group.

It should be clarified that the communicative status
of the student is determined by the number of choices
in his favour made by his groupmates when choosing a
preferable speech partner.

Individualised Card 2 (Figure 3) has been designed
for Michael. As a teaching aid, a bubble chart has been
chosen (because visualisation is his preferable way of
receiving information) and some facts about the most

popular coding languages of 2015 aimed to maintain
his motivation at a high level by relying on his pro-
fessional interests. As support, he is provided with a
plan to overcome contextualisation gaps, and in order
to develop the ability to be a good conversation part-
ner, he is given a memo that will remind him of some
basic rules.

Michael, | know thatyou are interested in programming languages. Read about the most popular coding languages and
share the main ideas with your partner. Make use of supports and bear in mind the three stages of your talk. Ask your

partner about their opinion about the problem.

Most Popular Coding Languages of 2015

Javascript
6.5%

How to describe a chart
Mind the three parts:

1. Introduction.

Here you say what the diagram is about. Note the title
of it and do not forget to include the source.

The bubble chart is about ... / The bubble chart
(clearly) shows ...

2. Message of the diagram

1t highlights .../ ... has the largest (number of) ../.. has
the second largest (mumber of) .../ ... is as big as .../ ...
is twice as big as .../ more than ... per cent ...
3. Conclusion.
Do not repeat the global message in the conclusion. So

Popular search engines
such as Google, Bing,
Yahoo!, Wikipedia, Amazon,
YouTube and Baidu are used
to calculate the ratings.

The TIOBE Programming
Community index is an
indicator of the popularity
of programming
languages. The index is
updated once @ month,

The index can be used to
check whether your
programming skills are still up
to date. It will be especially
helpful for new computer
science graduates or coders
looking to stay ahead of the
trend,

we can say that....../ [was really surprised/shocked y
~

the ...

What makes people good conversation partners?
A desire to share some of their valuable knowledge
Balanced listening and speaking
Positive attitude
Respect

Taken from http://blog.codeeval.com/codeevalblog /20158 VTaZbCHimko

Figure 3. Individualized card 2 for Michael.
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Table 3
Oksana’s personal profile

Individual characteristics

Tactics for individualisation

Language aptitudes

Oksana has a high aptitude for language learning. However,

As supports, the teacher should offer emotional and evaluative

she has to develop the ability to communicate her feelings and words. Teaching aids should include textual and visual means, which

emotions in the foreign language.

are able to involve her emotionally.

Learning Strategies

Her social strategies like working with peers and keeping the The teacher should provide her with instructions on how to conduct
conversation going with more than one speech partners need a discussion with a group of speech partners.

further development.

Personality variables

Oksana’s professional interests include programming and
developing new applications for smart phones. Her communicative
status in a group is high (as a preferred speech partner she was
chosen by seven group members). Her motivation for learning
English is integrative. She is willing to put in a lot of effort to
learn a foreign language.

The emphasis should be on personal and professional interests to
maintain a high level of interest. In pairs, she could assist less able
students, because teaching is a great way to learn.

Individualised Card 3 (Figure 4) has been designed
for Oksana. Relying on her professional interests, she
is given some prompts and questions (as a teaching
aid) that should become a framework for her conver-
sation with a partner. As support, she is offered a set
of words and expressions to develop an ability to speak
emotionally and to keep a conversation going. As in-
structions, she is offered some tips about working in
pairs, which may help her to become a good conversa-
tional partner.

Therefore, it should be noted that individualised
resources could be an effective learning tool, if they
are adequately and consistently used in a series of les-
sons. When developing the components of individu-
alised handouts, the teacher should take into account
the students’ aptitudes, learning styles and personal-
ity variables. Indeed, much depends on how much the
teacher knows the student and how well the students
are able to take advantage of using the individualised
cards.

Oksana, discuss with your partner if you should buy an Apple Watch, using questions and information given
below. Tomake yourconvers/ati'on sound natural, use the following words and expressions givenin the box.
. .

/To make your conversation sound natural,

\

use the following words and expression
Statingan Inmy opinion... The way | seeit... As far as
’ ini I'mconcerned... Ifyou ask me...
[ o| _opinion
DO yOM hke app ,'e pﬂ)d *| Expressing | agree with you 100 percent. That's so true.
? What is your approximate Multitude apps: agreement That's for sure. You're absolutely right.
salary? s Expressing Idon't think so. I'm afraid | disagree. That's
aps, disagreement | not always true.
5 z calendar, -
¢ How long do you like phone calls Expressingjoy, | It'sgreat!It's wonderfull Great! Beautifull
being outside? passbook, 3 happiness Excellent! Terrificl 1'm dying to buy...I loveit!
Expressing How disappointing] That's too bad. That's
; . remote camera, ; - : A S
? What's your favourite isle disappointment | (just) so disappointing!
’ 4 Ll
way of viewing e-mails, etc. \ /
information?
> i . . How to conduct a discussion \
? What's your favourite Types of Apple Watch: Itis important to show your interlocutors that you are interested
way to tell people things? + Apple Watch Sport in what they are saying. You may use questions for clarification:
: i Regular Apple Watch askmg for exp!anatlon, verification, r.ephrasmg and wor.ds
? Should it be connectedto an IPhone? s Gold Anble Witeh expressing emotions, agreement and disagreement, happiness
0ld Apple Walc and disappointment. Itis important to keep eye contactand
to maintain a balance between listening and speaking.

Figure 4. Individualized card 3 for Oksana.
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Method

The aim of the experimental training is to inves-
tigate that individualised resources are an appropri-
ate tool to enhance the students’ speaking abilities in
terms of the purposefulness of their speech, the rich-
ness of its content and the way of logical progression
of their speech. This includes the focused and con-
sistent implementation of individualised resources,
which consider students’ individual personality traits
and improve their quality of verbal expressions.

Data sample and experimental phase

Experimental teaching using individualised re-
sources was conducted at the Moscow Higher School
of Economics while teaching English for Specific Pur-
poses (ESP) course to 40 students from the faculty of
Business Informatics. There were 20 students in the
experimental group and 20 students in the control
group. The experimental phase lasted for four months
and in total took 72 sessions (1 session equals 45 min-
utes).

The topic for experimental training was the ‘The
role of the Internet in the modern world’, which in-
cluded the following questions for discussion: What is
the internet? What is computer-mediated communi-
cation? How do you create a website? How does your
web browser find the page you want? What computer
codes are used for creating a web site? What is HTML?
How can you evaluate websites? How can you become
a web-site designer?

For the experiment, a range of teaching aids were

Table 4

selected, such as newspaper and magazine articles, an
extract or several extracts of text based on one idea,
tables containing specific data, photos, illustrations,
diagrams, charts and statistical data. The students
were provided with individualised materials designed
for their learning needs and considering their apti-
tudes, learning strategies and personality variables.

In the experimental training, the students’ an-

swers were recorded and then analysed. In total, 570
statements were analysed according to qualities of
the students’ speaking ability such as purposefulness,
richness of content and logical progression of speech.
These traits were considered to be the most difficult
for students to achieve and made the teaching process
more problematic.

The experimental training was conducted in three

stages:

1) Preliminary stage that determined the initial
level of students’ speaking ability.

2) Intermediate stage where the changes in stu-
dents’ speaking ability during the process of
using the individualized resources were fol-
lowed.

3) Final stage, which reported the results of the
experimental training.

To determine the level of students’ speaking ability

IELTS format Speaking test was used (see Appendix A).

Data qualification and evaluation

Purposefulness was measured by the relationship
of the phrases ‘working’ for purpose goal, to the total
number of phrases completed semantically. Introduc-

Purposefulness measured for the experimental and control group

Preliminary stage

Intervention stage

Final stage

Group - - - Growth
category 1 3 Proportion of pur- 3 Proportion of pur- 3 Proportion of pur- index (%)
poseful phrases (%) poseful phrases (%) poseful phrases (%)
Experimental 8.4 6.1 70.8% 10.5 7.9 75.0 % 12.6 10.3 81.3% +10.5 %
Control 82 5.7 69.5 % 85 59 69.4 % 88 6.2 70.7 % +1.2 %
Table 5

The richness of speech measured for the experimental and control group

Group category Preliminary stage  Intervention stage

Final stage

Growth index (%)

Experimental 7.8 10 13.5 +73.0 %
Control 7.7 7.9 8.2 +6.5%
Table 6

Logical progression of speech measured for the experimental and control group

Group category Preliminary stage  Intervention stage Final stage Growth index (%)
Experimental 17 21.6 25 +51%
Control 17,3 17,7 18,2 +5.0%
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tory phrases that provided a transition to the main idea
of their statements were taken into account as well.
When determining purposefulness, every phrase was
considered in the context of their statements. Thus,
the total number of phrases in the students’ state-
ments was taken as 100%, and the number of phras-
es which were considered to be ‘working’ towards the
goal was determined as a percentage of the total num-
ber of phrases.

The richness of speech content is understood as the
intensity of the oral statement’s information. The
richness of content index/indicator for every state-
ment was calculated using a formula implemented by
Morskaya (1972, p.162). The main idea of a sentence
which was expressed by a subject (noun) and a predi-
cate was equated to a ‘unit of information’.

Any additions and clarifications were estimated at
0.5 of a ‘unit of information’. Clauses were evaluat-
ed as separate sentences. If a subject or a predicate
was expressed by homogeneous parts of speech (e.g.
C++, Java, HTML) all of them were each assigned a
unit of 0.5, but the first word was not. For example,
in a sentence “C++, Java, HTML are high-level comput-
er languages” the total unit of information would be
1.0. Incomplete phrases, sentences distorting the
facts, repetitions and phrases that did not contribute
to solving the communicative task were not taken into
account.

Therefore, oral expressions which were in accor-
dance with the task objective directly characterized
the richness of the context and indirectly reflected the
development of certain qualities of speaking ability
such as productivity, persuasiveness and emotion.

The way of logical progression of speech was defined
as the logical progression of statements in the stu-
dent’s discussion, where a clear introductory sentence
followed by explanations and conclusions could be
identified. The unit of measurement was determined
as follows: for the opening phrase, the speaker re-
ceived 1 point, for every phrase that logically followed
on, they would receive one extra point. For example,
the statement of the two phrases is worth 3 points (1
+ 2), the statement of five phrases is 15 points (1 + 2
+ 3 + 4 + 5). If the logical sequence is disrupted, the
following phrase was estimated at 1 point, the next at
2 etc. For the concluding phrase that summarized the
oral statement, the speaker was given one additional
point. The use of compound sentences was marked
with one point for every clause. Points were not given
for repetitions and paraphrasing the same ideas. This
counting technique was based on the understanding
of consistency as a logical sequence of phrases, which
are fluently said to reveal the main idea of the state-
ment. Hence, the index of consistency also served as
indirect evidence for qualities of speaking ability such
as the richness of context and purposefulness.
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Then, the students’ results before, during and after
the experimental teaching intervention were analysed
and compared against each other using the growth in-
dex, to see whether the experimental teaching would
improve their quality of speech.

Results and Discussion

The findings of this research illustrate how the in-
tervention enhanced the students’ speaking abilities
in terms of their purposefulness, richness of speech
content and speech progression. The data obtained
during the experimental training is indicated below.

In Table 4, column ‘1’ indicates the number of
phrases in the statements, which were completed se-
mantically. Column ‘2’ indicates the number of phras-
es in the statements, which were ‘working’ towards the
overall goal. Column ‘3’ indicates the proportion of
purposeful phrases to the total number of phrases (in
%).

In the control group, where the teacher did not use
any individualized resources, it is clear that almost no
changes occur, and the growth of purposefulness is
1.2% at the final stage.

The results of the intervention stage show that the
students’ performance improved compared to the re-
sults of the preliminary stage, which may have occurred
because the task objective, support and instructions in
the individualised materials were all used.

The number of phrases that invited discussion with
an interlocutor and therefore facilitated the students’
speaking activity markedly increased: I think that, I'm
not sure that, as far as I know, there’s no denying that,
no way!

The 10% increase in the final stage of the experi-
mental group demonstrates that students are able to
build purposeful statements when they communicate.

When analysing the data from Table 5, we can see
that the control group’s growth index is only 6.5%,
which is markedly lower than that for the experimen-
tal group, which used the intervention.

As for the experimental group, the variety of ma-
terial and operating tools, which were offered to the
students, allowed them to make significant progress
in learning how to vary the richness of their speech.
The proportion of growth for the experimental group
was 73%. This could be because teaching aids for ex-
perimental training are highly informative and aimed
at their professional interests.

The review of the students’ answers in the exper-
imental group revealed that their speech patterns in
the final stage, compared to the preliminary stage,
were characterised by a higher degree of argumenta-
tion and relevance.

Thus, the data show the effectiveness of individu-
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alised resources as a way of shaping student’s vocab-
ulary.

Table 6 indicates that the average growth rate of
the learning the way of logical progression of speech
in control group is 51%. It is assumed that the impe-
tus for this could be the systematic use of the supports
and instructions, which aimed to develop the students’
ability to express themselves more logically.

In the control group, there is a minor increase in
the development of speech progress, and the index of
growth is 5 %. This can be explained by the fact that
the teacher from time to time assigned tasks, which
aimed to develop the students’ logical ability although
this was insufficient.

Over the period of experimental training, the stu-
dents learned to expand their ideas gradually, to avoid
repetition. Moreover, the number of clauses and sum-
marising phrases increased as did the overall number
of phrases in the statement.

Here is an example of the student’s ability to speak
at the final stage of the experimental teaching (see
Appendix B).

One of the best programming languages I am go-
ing to talk to you about is Java. I am not saying this
because I can code Java, but Java has proved it in last 20
years.

First of all, Java is everywhere, it’s on desktop, it’s on
mobile, it’s on card, I mean almost everywhere. Java
has Rich API. Java API, well, API is an application pro-
gramming interface, is used for networking, database
connections, inputs/outputs and utilities, everything.

Furthermore, because Java is open source, it is used in
more places than some of its competitors. One job place-
ment company did a marketplace analysis and found that
20% of the openings called for Java skills, either alone or
in addition to other programming languages.

You can get a lot of Jobs opportunity by learning Java
programming language. You can develop core Java based
server side application, enterprise applications, and you
can even develop Android based mobile applications.

If you decide to learn Java programming, I person-
ally suggest picking a book, because they are almost al-
ways written well for beginners. I personally recommend
‘Head First Java’ to beginners, that’s great book to start,
if you don’t know much about Java. Online tutorials will
also can help you to learn Java.

I meant to say earlier that one of the reasons for
learning Java it is easy to learn. Java has English like
phrase structure, you know, arrangement of words,
with minimum angle brackets, which makes it easy to
read Java program. It does not require any prior pro-
gramming experience to learn Java coding. Learning Java
can be really easy if you already know a programming
language.

Finally, if you are a programmer, you should always
keep learning. This is because there is no place for out-
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dated professional skills in programming. It is very im-
portant to keep up with the latest trends in order to be
competitive. The best way is to put new knowledge into
practice. I recommend reading Java and Technology Sites
and Blogs from experts.

The student’s speech was clearly outlined and
structured and this made it easy to follow. The stu-
dent introduced his topic (One of the best program-
ming languages I am going to talk to you about is Java),
and covered all the points in his assignment, wherein
each point was clearly introduced in a logical succes-
sion (First of all..., Furthermore..., If you decide to learn
Java programming..., Finally...). Using repair strategies
allowed him to include an idea, which had not been
mentioned in the main structure of the talk (I meant
to say earlier...) and to repeat a phrase to avoid hes-
itation (Java is everywhere... ...I mean almost every-
where). He paraphrased when he could not remember a
word ‘syntax’ (phrase structure, you know, arrangement
of words...) and clarified some technical terms (API is
an application programming interface ...). The student
demonstrated the ability to speak at length and keep
going. Since this topic was discussed previously, he
had plenty of ideas to express. As a result, his talk
could be considered as purposeful, logical and rich in
content.

Table 7
Summary table of indicators of growth
Growth in the Groyvth in Growth in
Group the richness the speech
purposefulness .
category indicator. % of speech progression
7 indicator, % index, %
Experimental +10.5 % +78.3 % +51.3 %
Control +1.2 % +6.5% +5.0 %

The ratio of the average growth of indicators
8.75 12

10.3

In Table 7, an overview of the indicators in the ex-
perimental group as compared to the control group
can be seen. Overall, in the control group, there is no
significant growth of any indicator. The exceptions are
the richness of speech, where we can see a 7% increase
due to the quality of teaching aids which were special-
ly prepared for the experimental training.

The ratio of the average growth of indicators in the
control and the experimental groups for purposeful-
ness is 8.75, for the richness of speech it is 12 and in
for speech progression it is 10.3.

After comparing the data from the experimental
and control group, it can be concluded that if teachers
do not search for adequate ways to work on the de-
velopment of their students’ speaking skills, then they
cannot expect high indicators of their oral speech per-
formance.

The results of the research showed that after us-
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ing individualised resources in the experimental
group, the quality of verbal expressions significantly
increased and the students’ speaking abilities, partic-
ularly in terms of the purposefulness of their speech,
the richness of its content and their logical speech
progression also enhanced.

The final stage of the experiment showed that the
students’ performance improved compared to the
results of the preliminary stage, which may have oc-
curred due to the use of the task objective, supports
and instructions in the individualised materials. More-
over, the variety of material and prompts, which were
offered to the students allowed them to make signifi-
cant progress in learning.

In the process of intervention, the students demon-
strated an ability to relate to the facts and events pre-
sented using their own personal experience, interests
and abilities. Structurally, the texts offer a model for
future statements that the students will make. The task
objective presentation aimed to motivate students to
produce their own speeches. The verbal and visual
supports help students to develop their recall abilities
and to organise their speech more productively, using
a variety of words and expressions. The instructions
help them to perform their tasks more effectively and
logically and develop the students’ learning strategies.

There are two factors, which mean that addition-
al training tools are required; first, a focus on the fact
that the student body is comprised of diverse individ-
uals, and second, the demand for personalised curricu-
lar materials to satisfy the needs of each student. (Bray
& McClashey, 2015)

Within the context of this study, a solution has
been found using the individualised handouts as an
extra training tool for the development of students’
speaking skills. However, it can only be an effective
tool if it meets the following six criteria:

1. Individualisation: the idea of individualisation
must provide the theoretical grounding for the
individualised resources, where the content
and instructional technology of learning are
based upon the aptitudes, learning strategies
and personality variables of each student.
Resources: each component of individualisa-
tion should be manifested in individualised re-
sources (i.e. aptitudes should be represented by
verbal and visual supports, learning strategies
should be indicated by instructions and per-
sonality variables by the presentation of task
objective and teaching materials).

Process: the tactics of individualisation de-
scribed in the student’s personal profile should
determine the content of these components.

Components: the structural components of the
individualised resources should be the presen-
tation of the task objective, material teaching
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aids, instructions and supports. Each of these
components to a varying degree should con-
tribute to the overall goal of teaching oral com-
munication in a foreign language.

5. Consistency: in order to be an effective learn-
ing tool, individualised resources should be
adequately and consistently used in a series of
lessons, rather than in isolated sessions.

6. Accessibility: The students must be taught to

make use of the individualised resources, so
that they achieve the maximum potential from
them.

Following these criteria, the teachers create in-
dividualised resources, which could be an effective
learning tool, if they are adequately and consistently
used in a series of lessons.

Conclusion

This paper provided some suggestions on how the
students’ speaking abilities can be improved through
designing and using individualised resources, which
help the students to be actively involved in the learn-
ing process, contribute to their productivity of learn-
ing and compensate for missing abilities when learn-
ing English as a foreign language. Research findings
illustrated how the approach enhanced the students’
speaking abilities in terms of purposefulness, richness
of speech content and logical progression of speech.
The results presented in the article indicated that this
type of training may be sufficient to shape speaking
skills when teaching English for Specific Purposes to
the students from the faculty of Business Informatics
at the Moscow Higher School of Economics.

Although the research has reached its aims, there
are some potential limitations that may interfere with
its implementation in the everyday teaching practice.
First, it is time consuming to create a personal profile
and individualised cards for every student. Each stu-
dent is different and the teacher must be aware of their
individual differences. However, in order to reduce
the amount of work that the teacher will have to do,
a personal profile, which includes language aptitudes,
learning strategies, personality variables, and the ways
they prefer to learn could be filled out by the students
at home, with guidance from their teacher and possi-
bly their parents. This would be a very powerful tool
because it helps the students to evaluate themselves
and how they learn. This will save much more time for
the teacher when making the individualised cards, and
be very helpful for the students’ further development.
Another way to overcome this limitation could be to
build a team of co-teachers to research individualised
learning and as a team work on collecting a database
of teaching aids, and share them to create tasks, which
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match the individual students’ needs.

The results presented here have highlighted a
number of topics on which further research would
be beneficial. First, future studies should address the
different ways of modifying individualised resources,
particularly for pair and group work, and for differ-
ent types of verbal expression (e.g. monologues, dia-
logue, and group discussion) as well as the content of
individualised handouts. A more detailed elaboration
of all the structural components of individualised re-
sources could be a good contribution to this research.
Second, further investigation with a larger sample size
and perhaps with a different study body such as high
school students or working professionals, would be in-
teresting to consider. This would lead to a wider range
of data and allow the development of new types of
individualised resources for different age groups and
different needs. This would offer a better impression
of the overall performance of the individualised re-
sources, and allow a comparison between the results
of different groups of students.

In Russia, until the 1990s, the predominant in-
structional materials were printed textbooks and
worksheets, which were fixed and inflexible. Since
there were no obvious alternatives, the students be-
came accustomed to only one method of learning. This
has started to change with the advent of computer
technology and influences from other countries on the
educational system. However, creativity is still lacking
in most Russian schools across the country. Therefore,
these individualised resources offer a creative alterna-
tive to the existing dry methods of teaching. They are
based on the diversity of all students and can be adapt-
ed to a variety of their specific needs and the ways in
which they learn best.
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Appendix A

Speaking Part 2 task. Variant 1

Appendix B

Speaking Part 2 task. Variant 2

Describe a website that you like using.
You should say:
e what this website is
how people use it
e who uses it
and explain why you often browse this website

Describe the best programming language from
your point of view.
You should say
e what the language is
»  whatitis used for
*  how you can learn it
and explain why you should learn it
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