INTRODUCTION

EMBRACING ART IN EDUCATION
FOR SUSTAINABILITY

Ekaterina Ivanova, Isabel Rimanoczy and Divya Singhal

Sensing art as a pedagogy

Art has a unique power to resonate deeply, leaving lasting emotional and
cognitive impressions. Art not only brings joy, happiness, and a sense of awe
to society, but it also serves as a powerful catalyst for change—provoking
thought, inspiring action, and encouraging transformation. Whether it is a
music, visual art, or theater performance, art has the capacity to question,
provoke, and activate critical reflection—qualities that make it a powerful
tool for enabling a sustainable future (Antonacopoulou & Taylor, 2019; De
Monthoux, 2022; Magsamen & Ross, 2023; Lehtiméki et al., 2024; Yang,
Ivanova, & Hufnagel, 2021). The Power of Arts-Based Pedagogies: Transforming Mindsets
to Shape Our Future focuses on the pioneering experiential learning practices of
arts-based pedagogies applied by diverse teams of 36 contributors from 17
countries across the globe. These practices aim to transform the mindsets of
students in responsible management education for sustainability (Ivanova
& Rimanoczy, 2022).
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2 THE POWER OF ARTS-BASED PEDAGOGIES

Management education serves the central theme, uniting us as educators
from diverse disciplines. Beyond staying current with our subject con-
tent, we have the responsibility of inspiring our students to become future
responsible business leaders equipped with a sustainability mindset. The
use of arts-based pedagogical interventions in the classroom, on campuses
and at the intersection of science, technology and practice is what unites
contributors of this book. Majority of contributors represent the UN Global
Compact Principles of Responsible Management Education (PRME) signa-
tory schools across the globe and are members of LEAP (Leverage resources,
Expand awareness, Accelerate change and Partner), the PRME Working
Group on the Sustainability Mindset, actively engaged in collaborative
research, education and outreach activities (PRME, 2021).

Mapping terrain of art-based pedagogies

The recent World Economic Forum's Future of Jobs Report 2025 highlights top
emerging skills in 2030 that include creative thinking, resilience, flexi-
bility, agility, curiosity and lifelong learning. More holistic pedagogies are
urgently needed to address today’s challenges, as education is one of the
most powerful and proven vehicles for sustainable development (Wamsler,
2020). By engaging students in creative processes and artistic expres-
sion, this art-based pedagogy inherently fosters the development of all
the suggested top skills listed. These skills are not only vital for individual
success in a rapidly changing job market but also crucial for addressing
grand challenges like climate change and social inequality.

It is true that we are experiencing not only the complexity of today’s
world, but also the profound uncertainty that comes with it. Yet this is per-
haps the most important time in history to remember that all of us are
artists, as Joseph Beuys declared, meaning that creativity has no limits and
we as educators have the potential to unleash this aesthetic energy in our
students and create powerful experiences in the management classrooms by
purposefully designing opportunities for reflexivity (De Monthoux, 2004;
Singhal et al., 2023). Approaching an issue through the lens of art provides
an opportunity to reevaluate assumptions and allows students to explore
new avenues of solution (Vijayaraghavan & Singhal, 2024). While mastery
of theories and critical thinking remains important, they are far from the
whole picture.
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INTRODUCTION 3

This book focuses on the transformative power of art as a tool for teaching
and learning. Through the lens of the Sustainability Mindset Principles
(SMPs; Rimanoczy, 2021), the UN 17 Sustainable Development Goals (UN,
2015) and the Inner Development Goals (2025), the book contributors
have shown how arts-based interventions in education for sustainability
are becoming an aesthetic gamechanger for addressing complex environ-
mental, social, and economic challenges. The book demonstrates the impact
of integrating art and sustainability in higher education institutions for
fostering the visionary thinking and participatory learning needed to create
the change our world so urgently requires (Rimanoczy, 2016).

The core message of this book is that by integrating creative, art-based
approaches into sustainability education, we can catalyze transformative
shifts in mindsets. Structured in four illuminating parts, the book guides
readers through the transformation of mindsets—f{rom the perspective of
educators as artists, to action-driven art, aesthetic learning spaces, and the
intersection of art, technology, and crafts. Throughout, the authors share
personal stories, practical experiences, and reflective discussions on how the
power of art can spark meaningful change and accelerate the path toward a
just, sustainable future. The book demonstrates how art-based approaches
can foster empathy, creativity, reflections and critical thinking skills, make
sustainability concepts more accessible and impactful and bridge the gap
between knowledge and meaningful action. Figure 1.1 shows the inter-
play of keywords that chapters in this book focus on, exploring sustain-
ability, education, art-based learning and transformation in various cultural
settings.

Twenty cases of art-based pedagogies for
mindset shift

In the spirit of open inquiry, we have created a curated collection of art-
based pedagogies applied by educators from various disciplines in all five
continents. Part I of our collection focuses on educators as artists, while Part
II examines art and action. In Part III, our contributors are using art for cre-
ating aesthetic space. Part IV looks at the intersection of digital technologies
and crafts in art-based pedagogies.
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Figure 1.1 Word cloud of keywords from the chapters of this book.

Part |I: Educators as artists

Gretchen Renshaw’s (USA) Chapter 2 opens the first part of the book with
an innovative interdisciplinary project. She describes how she, as a con-
ductor, led the Hendrix College Wind Ensemble in collaboration with the
Jazz Band and printmaking students to create SUSTAIN: A Collaborative Concert
and Sustainability Gallery. This arts-centered event masterfully combined music,
the visual arts, and science to promote the SMPs, engaging the campus
community and inspiring audience members to understand, relate to, and
take a meaningful action on sustainability in their personal lives.

Chapter 3, written by Secil Bayraktar (France) explores innovative kines-
thetic approaches to sustainability education beyond traditional cognitive
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INTRODUCTION 5

knowledge in business contexts. She presents how dance, movement,
and music can be used as experiential tools to deepen understanding of
organizational change processes related to sustainability. Through this art-
based pedagogy, she demonstrates how embodied learning approaches can
enhance students’ comprehension of sustainability concepts and provide
valuable insights into the complexities of organizational transformation,
ultimately driving sustainable practices.

Volkan Askun’ (Turkey) Chapter 4, examines the impact of arts-based
pedagogical approaches, particularly dance, on sustainable career develop-
ment. He employs an autoethnographic methodology, drawing on his own
personal experience as a dancer, with a theoretical framework that includes
a Complex Adaptive Systems (CAS) perspective. The chapter highlights how
artistic activities such as dance serve as subagents of social support in sus-
tainable career development, interacting with individual, organizational,
and environmental dimensions to promote career sustainability and work—
life balance.

Chapter 5, written by Scott McDonald (Vietnam) a passionate artist
himself, describes an art-based intervention implemented in under-
graduate logistics and supply chain management courses. He details how
visual mapping techniques, combining collage, animations, infographics,
and sound recordings, were used to represent sustainable supply chains
and distribution channels. The chapter highlights how this innovative
approach enhanced students’ systems thinking abilities, deepened their
understanding of sustainability interconnections in global logistics, and
improved their creative problem-solving and communication skills, ultim-
ately better preparing them for implementing sustainability initiatives in
their future careers.

Karina Pérez-Teruel and Juan Luis Martinez (Dominican Republic)
coauthored Chapter 6, exploring the intersection of art, personal develop-
ment, and education for sustainability.The authors share Karina’s transforma-
tive journey with art over the past several years, detailing how becoming
a painter has influenced her personal growth and university teaching
practices. The chapter examines the integration of art-based pedagogy in
academic settings, and presents an epistemological dialogue between the
authors on the relationship between art and education, emphasizing a con-
structivist approach to discovering truth through dialogue, creative expres-
sion and personal meaning-making.
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6 THE POWER OF ARTS-BASED PEDAGOGIES

Part Il: Art and action

The second part of our book focuses on integrating art and action in experi-
ential learning. Chapter 7 is written by Fernanda Carreira (Brazil). She
shares her experience of teaching a sustainability course for undergraduate
students in various disciplines. Her teaching philosophy is grounded in a
transdisciplinary approach that places personal experience and subjectivity
at its core, and incorporates diverse artistic forms such as painting, theater,
sculpture, music, and dance. One semester, she challenged her students to
create an art exhibit addressing the urgent need for Brazilian agriculture
to adapt to climate change, which led to key outcomes such as helping
students learn about sustainability, mobilize for action, develop respon-
sible management skills, build meaningful relationships, and deepen self-
awareness, reaffirming her conviction that art is essential in management
education.

In Chapter 8, Stephan Sonnenburg (Germany), Manasee Kakkad (India),
Gourav Keswani (India), Gabriel Lomellini (France), Tomas Navratil
(Belgium), Erwin Slegers (Netherlands) and Elien Vannevel (Belgium) pre-
sent their work on the Imagining Tomorrow global transdisciplinary seminar,
which integrates Creative and Art-Based Interventions (CABIs) to foster
sustainability-driven innovation. The seminar brought together students
from diverse disciplines to address real-world problems through experien-
tial and embodied learning, guiding participants through a structured yet
flexible process to navigate complexity and develop user-centered solutions.
The authors found that CABIs enhanced creativity, team dynamics, and
problem-solving, and the Collaborative Improvisational Storytelling for
Impactful Reflection (CISIR) method enabled them to dynamically adapt
interventions and support student learning, underscoring the transforma-
tive potential of art-based pedagogy in addressing sustainability.

Chapter 9, written by Saloni Sinha (India) and Marina Schmitz (Germany),
describes an art-based pedagogical intervention in a postgraduate man-
agerial communication course, where students adapted autoethnography
research papers into short plays addressing real-world issues like gender sen-
sitivity, cyberbullying, and mental health. This approach created a psycho-
logically safe space to embrace vulnerability and trauma, fostering empathy,
nonverbal communication skills, and critical reflection on societal norms,
leading to personal growth, a transformed worldview, and the development
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INTRODUCTION 7

of sensitive communicators aware of global challenges. Authors show that
this innovative theater pedagogy skillfully integrated quality ethnography
research, real-world relevance, and holistic learning, aligning with SDGs
and embedding sustainability into business education.

In Chapter 10, Ankit Agarwal (Australia) discusses the integration of the
Inner Development Goals (IDGs) within the Student-Centered Experiential
Learning (SCEL) method, emphasizing how familial experiences can
enhance students’ understanding of complex business concepts. By sharing
personal stories, he illustrates how SCEL enables students to connect their
unique narratives to key principles, facilitating deeper understanding and
transforming explicit content into tacit knowledge. He encourages readers
to consider actions, such as leveraging storytelling and familial narratives in
education, to empower future leaders to contribute to sustainable develop-
ment by connecting personal development to societal challenges.

Chapter 11, written by Michael Akim and Ekaterina Ivanova (Russia),
presents a graduate course at HSE University Graduate Business School
that employs culinary arts to teach sustainability concepts. The course,
cofacilitated by the professors, utilizes hands-on sustainable cooking
exercises and menu planning to engage students in experiential learning
activities, developing their understanding of sustainable food systems
and impacts of personal culinary choices on the environment and society.
The coauthors argue that this creative approach has significantly impacted
students’ sustainability mindset transformation, translating abstract sus-
tainability concepts into actionable knowledge and potentially influencing
long-term behavioral changes.

Part Ill: Art and space

The third part of our collection of art-based pedagogies begins with Assia
Viachka andThomas Lavelle’s (Sweden) Chapter 12 describing the Stockholm
School of Economics’ Art Initiative, launched in 2013 to transform manage-
ment education by enhancing knowledge density on campus through art’s
aesthetic, sensory, and values-laden ways of understanding. The initiative
supports the school’s mission to make its graduates FREE (Fact & science-
based mindset, Reflective & self-aware, Empathetic & culturally literate,
Entrepreneurial & responsible) through diverse manifestations including
an extensive permanent collection of contemporary art, artist-designed
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8 THE POWER OF ARTS-BASED PEDAGOGIES

classrooms, art tours, literary circles, and creative workshops. The authors
detail the initiative’s origins and explain its learning strategies of applied
constructivism, holism, and experiential immersion, acknowledging an
element of unpredictability in the learning process.

In Chapter 13, CharlieYang (USA), Ekaterina Ivanova (Russia) and Maria
Ivanova (Austria) examine the pedagogical potential of art appreciation
in museums as a consciousness-raising practice for cultivating business
students’ environmental awareness. By analyzing American and Russian
students’ reflective essays based on museum visits, the authors explore how
students make sense of their aesthetic experiences and develop a sustain-
ability mindset in a creative learning space. The authors found that attentive
viewing of artworks facilitated emotional skill development, deepened
environmental awareness, and heightened students’ sense of personal
empowerment to act on newly acquired insights. The authors identify six
key themes from students’ essays and discuss the pedagogical implications
of contemplative art appreciation in museums for innovative and sustain-
able management education.

Chapter 14, cowritten by Edwin van Meerkerk and Elize de Mul
(Netherlands), explores how art-based and design-oriented pedagogies
can inspire transformative thinking and practices in higher education for
sustainability. The authors present the “You Have a Part to Play” project,
an interdisciplinary initiative at Radboud University in the Netherlands
where lecturers and students from 28 bachelor’s programs collaboratively
reimagine and redesign the future of academic education using Critical
Utopian Action Research. Through creative workshops and 3D campus
model-building exercises, the project emphasizes community-building,
collaboration, and rethinking traditional structures in higher education,
offering insights into how institutions can address societal and ecological
challenges while fostering hope and agency in times of systemic crisis.

In Chapter 15, Katharina Spraul and Cristina Beard (Germany) document
the design of a master’s course, “Sustainability in Context,” which addresses
the challenge of transforming mindsets through sustainable approaches,
art-based pedagogy, and community engagement. The course merges envir-
onmental issues and social justice within the context of art-making, empha-
sizing diversity, fostering empathy, and helping students reflect on social
issues while deepening their understanding of sustainability and equipping
them to engage with their communities. The authors present their work
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INTRODUCTION 9

using a hybrid storytelling format, incorporating sketches, illustrations,
photographs, and narrative fragments to depict the creative process of
developing the course, aiming to enrich the narrative of sustainability edu-
cation while engaging a broader and more diverse readership.

Part IV: Digital technologies and crafts

The final part of the book is designed to show the application of digital
technologies and crafts in art-based learning interventions. It starts with
Stephen Homer’s (Malaysia) Chapter 16 that describes an extracurricular
program for undergraduates at a Malaysian private university, comprising
two workshops that introduce students to Al art technologies and creative
writing. The program, with the learning outcome “To explore artistically
the conceptualization of future cities by today’s youth,” enabled participants
to experiment with an Al arts tool for generating conceptual artwork and
developing creative writing pieces. He argues that these workshops aimed
to inspire participants to envision inclusive, resilient, and environmentally
sustainable urban landscapes by fostering youth participation and pro-
moting socioeconomic growth and environmental stewardship through the
integration of visual arts and creative writing.

Chapter 17, written by Raz Godelnik (USA), describes a graduate course
at Parsons School of Design that engaged students in an experiential learning
project focused on systemic transformation toward 1.5°C lifestyles. His
project utilized design-driven pedagogy, similar to art-based methods, to
foster creative and reflective interventions, with students experimenting
with behavior changes and creating “hacks” to address systemic barriers
to sustainable behavior. He argues that this approach significantly shifted
students’ perspectives, empowering them to use creativity and agency to
address complex systemic issues and promote sustainable lifestyles, while
aligning with the SMPs.

In Chapter 18, Roxane Butterworth (UK) explores the opportunities,
challenges, and benefits of art-based pedagogy in supporting education for
sustainability within the Integrated Foundation in Business and Management
for the Creative Industries course at the University for the Creative Arts.
She describes a sustainability zine assignment that combines creative skills
development with critical analysis of sustainability concepts, using Adobe
InDesign to create zines that challenge conventions and present alternative
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10 THE POWER OF ARTS-BASED PEDAGOGIES

perspectives on circular economy, greenwashing, and sustainable business
case studies. She argues that this approach, which includes authentic port-
folio assessment and self-reflection, offers significant opportunities for
engaging students in sustainability and ethics while developing their sus-
tainability mindset, which is crucial for their future studies and for creating
a more sustainable world.

Chapter 19, cowritten by Inge Brokerhof and Wypkje van der Heide
(Netherlands), explores the use of film and documentaries to teach critical
thinking skills to international business students at a university of applied
sciences in the Netherlands. The authors describe a mandatory “Thinking
in Action” course that uses art-based pedagogy to teach critical thinking
concepts such as framing, heuristics, argumentation, and perspective-
taking, which align with developing a sustainability mindset. Through an
inductive study, the authors identify four learning routes for students and
present a conceptual framework linking art-based methods and sustain-
ability, intended for use by scholars, educators, and trainers employing art-
based pedagogy.

In Chapter 20, Ruth Garcia-Leén (Germany) explores the application of
collage as an art-based pedagogical tool to enhance multicultural know-
ledge, using the example of a group of international students enrolled in
a consumer behavior course at a German university. The collage activity
provided students with an experience of joy in a social and friendly envir-
onment, an understanding of the differences between culture and stereo-
types, an appreciation for their own and others’ cultures, and a willingness
to engage in further intercultural dialogues. She discusses how this art-
based approach facilitated students’ development of three SMPs: reflection,
self-awareness, and a sense of interconnectedness, ultimately contributing
to SDG 10 on reducing inequalities within and among countries.

In Chapter 21, Elmira Bogoviyeva (Kazakhstan) presents the integration of
art-based pedagogy into sustainability-oriented courses at KIMEP University
in Almaty. Drawing on the experiences of business majors, she illustrates
how students engaged in a range of creative, hands-on activities that linked
artistic expression with sustainability learning. These included a photo con-
test showcasing sustainable practices by individuals and businesses, as well
as small-scale theatrical performances such as pantomimes and role-plays.
Students also collaborated to upcycle waste materials—producing body
scrubs from coffee grounds, sustainable candles using coconut shells and
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orange peels, and reusable hair bands and shopping bags from discarded
textiles. Through these initiatives, students not only explored the practical
challenges of implementing sustainability but also expressed a sense of
pride in their ability to transform waste into value.

In Chapter 22, Ekaterina Ivanova (Russia), Isabel Rimanoczy (USA) and
Divya Singhal (India), as coeditors offer a concluding discussion that draws
key insights from across the curated collection of 20 art-based pedagogical
interventions, highlighting the transformative potential of integrating cre-
ative practices into management and sustainability education. The coeditors
emphasize that this book explores the intersection of art and education,
featuring personal stories of educators and students who have experienced
powerful transformative connections with art. The narratives show-
case innovative pedagogical approaches and highlight how art can foster
learning, personal growth, and mindset shifts. In the final chapter coeditors
encourage readers to experiment with artistic pedagogical approaches in
their own practice, emphasizing that like in art there are no rigid rules in
this journey of creative exploration and continuous learning.

The closing section of this chapter—and the book—celebrates the
pioneering spirit of educators around the world who are integrating art-
istic practices into business education. Together, we reflect on what happens
when the traditional classroom becomes a space for personal discovery, emo-
tional connection and deeper conversations about purpose and planetary
well-being. Ultimately, our hope is that this book will engage readers in a
journey of mindset transformation—from viewing educators as artists, to
exploring action-driven art, aesthetic learning spaces, and the rich intersec-
tion of art, technology, and craft. As this creative movement continues to
grow, we invite seasoned and young educators, researchers, artists, business
and community leaders to keep experimenting, collaborating, and embra-
cing the art toward creating a more sustainable and humane world.

References

Antonacopoulou, E. P. & Taylor, S. S. (Eds.). (2019). Sensuous learning for practical judgment in
professional practice: Arts-based interventions. Springer.

De Monthoux, P G. (2004). The art firm: Aesthetic management and metaphysical marketing.
Stanford University Press.

De Monthoux, P G. (2022). Curating capitalism: How art impacts business, manage-
ment, and economy. Sternberg Press.

01_9781041127413_pi-190.indd 11 @ 17-Nov-25 20:55:01



12 THE POWER OF ARTS-BASED PEDAGOGIES

Inner Development Goals. (2025). Tiansformational skills for sustainable development. https://
innerdevelopmentgoals.org/framework/

Ivanova, E. & Rimanoczy, I. (Eds.). (2022). Revolutionizing sustainability education: Stories and
tools of mindset transformation. Routledge.

Lehtimdki, H., Taylor, S. S. & Lyra, M. G. (2024). Art and sustainability transitions in business and
society: Theoretical insights and engagement. Springer Nature.

Magsamen, S. & Ross, I. (2023). Your brain on art: How the arts transform us. Canongate.

PRME. (2021). Responsible management education: The PRME global movement. Routledge.

Rimanoczy, I. (2016). Stop teaching: Principles and practices for responsible management education.
Business Expert Press.

Rimanoczy, I. (2021). The sustainability mindset principles: A guide to developing a mindset for a better
world. Routledge.

Singhal, D., Davis, M. C. & Voss, H. (2023). Rethinking business school education: A
call for epistemic humility through reflexivity. Business & Society, 63(7), 1507—-1512.
https://doi.org/10.1177/00076503231208148

United Nations. (2015). Transforming our world: The 2030 agenda for sustainable development.
United Nations Department of Economic and Social Affairs, 1: 41.

Vijayaraghavan, P & Singhal, D. (2024). Towards developing responsible man-
agers: Using art for social change. In: H. Lehtimiki, S. S. Taylor & M. G. Lyra (Eds.),
Art and sustainability transitions in business and society. Palgrave studies in business, arts and humanities.
Palgrave Macmillan. https://doi.org/10.1007/978-3-031-44219-3_7.

Wamsler, C. (2020). Education for sustainability: Fostering a more conscious society
and transformation towards sustainability. International Journal of Sustainability in Higher
Education, 21(1), 112—130. https://doi.org/10.1108/IJSHE-04-2019-0152.

Yang, C., Ivanova, E. & Hufnagel, J. (2021). Using contemplative photography in trans-
formative sustainability management education: Pedagogical applications in the
United States, Russia, and Germany. International Journal of Management Education, 19(3),
100568. https://doi.org/10.1016/j.ijme.2021.100568.

01_9781041127413_pi-190.indd 12 @ 17-Nov-25 20:55:01



