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The article investigates the modern status of the childhood and the possibilities to describe it in terms
of cultural-historical theory, particularly, as the crisis of childhood by analogy with D.B. Elkonin.
Foreign investigations on the modern childhood and early adulthood are reviewed. The obtained data
are further applied to the analysis of basic assumptions of cultural-historical theory. The description
of new lifecycle — the occurring adulthood is presented. It has been showed that young people of the
developed countries are not inclined to make final decisions regarding their family life and the future
profession, they do not marry even when they live together and have sexual relations, they do not
plan to have children and alternate short periods of study in universities with due periods of work.
It was also presented that the presumption of the universality of the position of an adult and his role
in the development of a child been an absolute characteristic of childhood and the condition for its
current development requires a review. The results of international project “Childhood as a social
phenomenon” are described. The refusal from domination of Euro-Christian model of growing up
towards the recognition of the diversity of childhood models was particularly showed. These results are
being described and analyzed as the basis for renunciation of the idea of singularity and universality
of the development standard. Classical model of childhood is specified as insensitive to the socio-
cultural recognition of the value of the individual and even marginal. The conclusion is made on
the necessity to reject the idea of reproduction of cultural forms as of the only form of development.
Also the presumption of predetermination of sense is being discussed as something that is acquired
within the process of development and in conjunction with an adult. The necessity of considering a
self-generation of a meaning was specially underlined. A hypothesis on the replacement of the axial
(purposeful) child development by rhizomatic development (multidirectional movement) has been
suggested.
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The childhood is being changing by leapsand ~ for adults. The time for family communication
bounds. Today our children are growing under is being reduced and new activities appear.

extremely new realities which often seem strange ~ Adults much less know what their children are
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doing. It seems important to find out what from
that considered to be sustainable 50-60 years
ago should be reconsidered today, or at least
put into question concerning forms of children
growing-up, which were described in the works
of D.B. Elkonin.

In spite at the everyday and professional-
pedagogical level we recognize the significant
diversity of the knowledge and experience of
modern children it is very little official data on
the status of childhood in Russia in contrast to
western countries. At the end of 80s a scaled
polydisciplinary international Project of the
European Center of social policy “Childhood as

2]

a Social Phenomenon™ was launched under the
leadership of Danish sociologist Jens Qvortrup,
where different childhood models in different
countries and social cultures were described
(Qvortrup, 1993). An idea of social designing
of the childhood was the general framework of
the project. Actually, it was an idea of reliance
(or, by D. Elkonin, not of what is given, but
of the predetermination) of childhood. The
project was focused at forms of life of children
and the through line was issues of poverty and
violations of children’s rights. Instead of usual
“psychologizing” of the world of childhood,
social-economic, demographic and political
problems appeared to be the center of this project:
the childhood was considered as the special social-
demographic group occupying a particular place
in the social structure of the society- different
places in different countries. Intergenerational
connections, the status of children in the family,
children activities- their employment, school
classes, leisure as «the planned spontaneity»
and so on has been investigated. The project
has rose multiple-valued questions, for example
the relationship between the state, parents and
children; dialectic of the protection of children and
childhood autonomy. Despite some politicization

of research problems, the results of the project

are impressive due to large-scale demonstration
of the heterogeneity of childhood.

Based on the works of this project, but
slightly beyond its scope we can insist that
the culture and social realities predetermine,
“suppose” childhood image- via different ways
and approaches. For example the state fixes
documentarily the legal age —i.e. the age at which
a growing person gains a full responsibility.
“Places where a child is “appropriate” appear in
the culture and everyday life (literally: where his
place is), boundaries of permissible in respect of
children and for children are defined. This image
is fixed in products of culture- in books, films,
and mass media.

Although the project is less related to a
psychological sphere, it is interesting to us
theoretically as it has for the first time rejected
the uniqueness of the Euro-Christian model
of childhood, and recognized the diversity of
«childhoods». The long European childhood was
recognized as one of possible models; presentation
of western requirements to organization of child's
life — a sign of Euro centrism. In particular, child
labor was considered to be not only an evil, but
also a right of the child; to deprive this right
means disrespect for the rights of the child.
childhood

infinite diversity found out within the frames

Changing the reality and
of the project obviously contradict paternalistic
attitude to children which is typical for Russia.
But at the same time these results make us to
look at the modern status of childhood in a new
way. It is really not enough to have a simple
comparison of models described in the 70s vs.
modern models. It is strange to assume that in
the 70s countries of Christian culture had the
Golden Age of childhood, but today we are
watching its decline. It seems to me that this
contradicts the spirit of Cultural-historical
theory itself. But interpretation of such data

may clarify basic assumptions of approaches
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which considered being classical for the national
psychology. It is not enough to say simply that the
current situation is “the crisis of childhood”, it is
important to define the essence of this crisis.

As long ago as 1971 D.B. Elkonin (1971) in
his paper on periodization considered the existing
childhood periods as historical periods, paying
special attention at the differentiation of a system
“a child in a society” by two types- “a child and
a social adult” and “a child and a social object”.
More than 35 years ago, in 1978, D.B. Elkonin
in his monograph “Psychology of play” being
investigated the history of a play as a form of
child’s life has suggested a hypotheses on presence
of critical periods in the history of childhood.
He has particularly showed that emergence of
game is connected with the disappearance of a
direct (natural) consistency of life of children
and adults. It was a bright and rare example
of the practical application of the principle of
historicity for investigation of psychological
phenomena. Also a small book of “Psychology”
series of Znanie society named “Psychology
junior student learning” was published in 1974 .
It was particularly demonstrated how educational
objectives of primary school are changing with
the amendment of the pattern of basic education
(Elkonin, 1997).

D.B. Elkonin writes: “a hypothesis on
critical periods in the historical development of
childhood- crises of childhood. This hypothesis
allows putting a question on what period in
childhood development — stable or critical- our
country suffers at present i.e. the question on the
diagnosis of childhood status (1992, page.7).

It should be noted immediately that I doubt
whether modern childhood can be defined as
transient or stable as it seems premature to
give new forms of a child’s life a status of new
activities yet now we can see only the process of
their appearance. Therefore, I would like to set

the question in a different way- to what extent

basic assumptions of cultural-historical theory
remains sensitive to new realities of childhood.

The first most important assumption is
that the adult as an image of “an accomplished
activity”.  Therefore, the condition for
consideration of childhood as philosophical
and psychological category is its opposition
to adulthood. D.B. Elkonin writes: “An image
of an adulthood, an image of a perfect (ideal)
adult is the only way and the basis for children's
interpretation of their future. All attempts to
design the life of a child should be based on a clear
understanding of ideal form. Outside such basis
they lose its significance” (1992, p.9). However
we must admit today that the boundary between
a childhood and adulthood as the basis for both
constructs is disappearing. And it’s not that the
border itself becomes uncertain, the essence is
in the “disappearance” of adulthood, howsoever
paradoxical it sounds.

An explosive growth of technologies has led
to the fact that the development of new content
became directly available for children, without
the participation of an adult. In case we support
positions of cultural-historical theory, it will lead
to an undecidable contradiction- the development
by a principle should have an ideal form, as the
development is possible exactly in respect to real-
ideal. According to M. Mead, the current situation
can be described as co-figurative or even as pre-
figurative society, and a lot of speculations on
this topic have appeared now. However, M. Mead
wrote about the authority of adults, but not about
the development mechanism. It is more important
to understand the role of universal adult in the
modern situation and to find out whether it will
be preserved.

In 1985 The New York Times newspaper for
the first time published the word “kidalt” (“kidalt”
From English words “Kid” and “Adult”) for a
description of man aged 30 and above, which were

interested in cartoons, fantasy, computer games
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and useless, but often beautiful and expensive
gadgets. 15 years later the first scientific paper
on this topic was published (Arnett, 2000), and
the notion «Emerging adulthood» has been
Introduced into the scientific practice. Now this
notion has an extended bibliography.

In his first publication Arnett was arguing
that the period 20 to 30 years can be related to
the stable period of “early childhood” (“Young
adulthood”). Arnett suggested considering this
period as a transitional. His arguments were
based particularly on the fact that young people
proceed with searching for their identity, find
difficulty in responding a question whether
they can identify themselves as adult people
or not. It has become evident today that not all
young people which overpass the age of thirty,
became adult. So, the question whether we can
consider this period to be a transitional, or a
transition becomes the sign of stability- remains
unanswered yet.

The phenomenon is as follows: 20-30-year-
olds do not make decisions about their future,
do not enter into long-term relationships, their
relationship does not lead to marriage, they do not
have and do not plan to have children, and they do
not start neither a regular job nor plan a career.
Study periods are usually alternate with periods
of work and travel at the universities. Today
this phenomenon is actively being investigated
and some distinctions by countries have been
identified: it is mostly typical for the developed
countries and less presented in the developing
countries. Young people, refusing to become
adults are more presented in the countries with
the higher social-economic status. We should
add that the idea of life-long education must
be also referred to factors of such continuing
non-maturity. The boundary between “adults”
and “non-mature” is localizes not on the scale
of age, but on the scale of social-economic and

educational possibilities of a person.

N. Postman (1982) philosopher and a
theorist of mass media indicates in his work
which has somewhat paradoxical name «The
Disappearance of Childhood” that if childhood
(in his opinion) appeared in regard to literacy
occurring, than today we should recognize its
disappearance as mass media presently train
us to react directly to visual information, i.e.
the ability of analyzing is being replaced by
emotional reaction. So, there no difference
between an adult and a child remains. The
distinction indicated by Postman is very
popular and often cited, even in spite his
small brochure was published in 1982 and he
discussed the occurrence of a television (not an
Internet) as mass phenomena.

So, many multidirectional social processes
lead to an acceptance that the choice of becoming
or not being an adult should be made individually.
Le. the world of adults which is contrary to
the world of children is diffusing, losing its
vividness and gains individuality. But the logic
of arguments in the analysis of childhood in
papers of 60s-70s was based on presentation
of the world of adults to a child as clear and
certain. For example, D.B. Elkonin writes: “The
communication activity here is a peculiar form of
reproduction of relations that exist among adults
in relations between peers. During the process of
communication a deep orientation in norms of
these relations occur and they are being mastered
(my italics — K.P.) “(Elkonin, 1971). Therefore,
if we proceed to work in the frames of cultural-
historical theory, we must understand, whether
the mentioned reproduction remains, and if
yes- in what forms. The other place of the same
article says:” A subject action taken in isolation
“does not have a sign” for which purpose it is
implemented, what is its social meaning and real
motive. Only when the subject action is included
in the system of human relations, it reveals its

true social meaning and its orientation on other
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people.” The subject action, by D.B. Elkonin,
is developed in combined actions of a child and
adult, and today we observe an independent
mastering of the complicated actions, connected
with IT-technologies without the participation of
intermediary adult.

The second important basis of cultural-
historical theory is an idea of a norm. Particularly-
an idea of age norm, which is expressed in the
uniqueness of social situation of the development
for the specific age (L.S.Vygotskyi).

We have already mentioned that today we
are observing a theoretical rejecting the idea of
a single trajectory of growing up. In particular,
this is due to a meaningful comprehension of
globalization (Van Undenhoven, Wazir, 2010).

Strictly speaking, recognition of cultural
and ethnic mediation of trajectories of
development theoretically requires enhancing
of analysis and the development of additional
versions of changing age periods. But only after
it is empirically shown that the localized periods
proceed exist. Theoretical situation seems more
complicated.

The given norm which is equal for all is a
perspective and the guideline for development.

Such reliance is based on the assumption of
the development direction (known by its basic
characteristics), also on the idea of clarity and the
phenomenon of the end result — an image of an
adult in all its diversity.

The most important trend of the economy
of the Modern time significantly effecting all
spheres of social life- is an acceptance of all kinds
of marginality. Appearance of creative class, the
strongest economic force of the last decades,
makes as to admit “the usefulness” of non-norm:
each individual participant of creative activity
should not be neither normal, nor successful or
efficient. It can be proved by the examples of
the most successful corporations -Microsoft and

Apple, which were for a long time leaded by

people who failed to get a university degree in
due time .

And finally, the third assumption derives
from the two previous. The whole construction of
training (development forms- by V.V. Davydov) or
taking widely- education- was based on the idea
of sense, been found by the growing-up person.
In other words the sense was given before the
young man began to understand it. The norm is
connected with sense: ’senses and tasks of human
relationships” were to be opened within a certain
periods of childhood. This point of traditional
philosophy for which it is typical, by M. Foucault,
that “things already give us a certain sense, our
language has only to pick it up” (1996, p.80).

Today, the wholelogic of social fragmentation
leads to the fact that prior to the act of sense
generation no single universal sense existed.

But the development, by A.N. Leontiev,
involved the reproduction of generic activity, from
there the fundamental principle of acquisition
originated. The task of the reliance of individual
sense, i.e. the task of identity cannot be solved
within the frames of activity paradigm, which is
understood as reproduction. The question then is
as follows: do we keep the image of acquisition or
are looking for a way to describe the situation of
free generation.

Theoretically, the rejection of development
uniformity and unidirectionality changes goals
and guidelines of the development i.e. sets the
question of validity of understanding development
as something which happens in regard to existing
senses, modes of action and image of an adult and
mediated by an example represented by adult.

To what extent the current state of childhood
can be interpreted as a crisis? I think that in order
to answer this question positively, we should
specify the concept of a crisis.

If the crisis is a synonym for disaster and
dangerous trouble, then it is difficult to accept

such a definition. If we talk about the transition —
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we can neither accept nor reject this assumption,
since it presuggests a sustainable period in the
future, but the history of last decades makes this
forecast hardly probable. But if under a crisis we
understand a qualitative (or significant) change,
not only by forms, but also by significant basics —
than such definition seems to be reasonable.

If consider the existing processes as objective

1

and irreversible, than one should accept that the
“axial” (purposeful, having a goal, mediated by
specific means, deterministic) development is
replaced by rhizomatic (probabilistic, possible,
but not preset, having no selected direction). This
is a chaotic process of “vagrancy” in unstructured
nodes of social and cultural network — individual

or group.

D. Elkind has wrote the book «Hurried child: growing up too fast too soon» (2006) This name is hard for literal translation.

It can be only approximate version of the name in Russian: «Rebionok, kotorogo toropyat: rastet slishkom bistro I slishkom

rano».
Childhood as a Social Phenomenon
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Hcropryeckuii Kpu3uc 1eTCTBA.
35 gert cmycTs
K.H. IlosmBanoBa

Hncmumym Obpaszoeanus HUY-BIIID
Poccusa, 101000, Mocksa, nep. Munromunckuii, 13

B cmamve noonumaemcsi 60npoc 0 CO8PEMEHHOM COCMOAHUU O0eMCMed U GO3MOICHOCIU €20
ONUCAHUA 8 MEPMUHAX KYAbMYPHO-UCTNOPULECKOU Meopul, 8 YaACMHOCMU, KAK KPUSUC 0emcmed
no auanozuu c¢ pabomamu J.b. Onvrxonuna. Ilpueeden 00630p 3apyOedxcHuIX UCCIEO08AHUL
cospemeHHo20 Oemcmea u pawueil e3pociocmu. IIlpedcmasnen Oanuvle Oanee UCHOIb30BAHY
6 aHnanuze 0A308bIX OONYWeEHUl KYIbMYPHO-ucmopudeckon meopuu. /ano onucanue HO8020
IMANA HCUSHEHHO20 YUKAA — BO3HUKANOUWell 63POCAOCMU, NOKA3AHO, UMO MOAo0ble M00U 8
PA38UMBIX CINPAHAX He CKAOHHbL NPUHUMATNb OKOHYAMENbHBIX PeUleHUll OMHOCUMENbHO CeMelHOl
ocusHu U 0yoywel npogeccuu, OHU He 3aKpeniAm OpaKoMm CeKCYalbHble OMHOWIeHUs oadxice
6 CUMYayuu COBMeCMHO20 NPONCUBAHUS, He NIAHUPYIOM DPOXCOeHUue Oemell, nepemelcaom
Henpoooadcumenvhvle nepuodvl yuebvl 6 yHusepcumemax ¢ nepuodamu pabomsi. I[lokaszawo,
YUMo npe3yMAYUs YHUBEPCATbHOCU NO3UYUU 63DOCA020 U €20 POIU 8 pa3eumuu peOeHKd Kax
0e3yCr06HAA XAPAKMEPUCTIUKA OemCmea U YCa0sue pazeumue 8 HulHewHell cumyayuu mpedyem
nepecmompa. Onucanvl pe3yrbmamvl MeicOYHAPOOHO20 NpoeKma «/Jemcmeo Kax cOyudanibHblil
genomeny, 6 uwacmHocmu, NOKA3AH OMKA3 OM OOMUHUPOBAHUA €8PO-XPUCMUAHCKOU MoOenu
83DOCACHUA, U NPUSHAHUE MHO2000pa3us mooeneii oemcmed. Dmu pe3yibmanmsvl ORUCHI8AIOMCA
U AHATUSUPYIOMCA KAK OCHOBAHUE O OMKA3A OM uoeu eOUHCMEEHHOCMU U YHUBEPCAAbHOCU
HOpMmbl pazeumus. [lanee ykasvleaemcs Ha HeUy8CMEUmMeabHOCMb KAACCULeCKoll MOOeau 0emcmed
K COYUOKYTbIMYPHOMY NPUSHAHUIO YEHHOCMU UHOUBUOYATLHO20 U 0adce MApeuHanbHozo. [leraemcs
861800 0 HEOOXOOUMOCMU OMKA3A OM NPeOCMABeHUs 0 80CHPOU3BO0CHBE KYIbMYPHBIX POPM KAK
eouncmeenHou gopmel pazsumus. Taxoce obcyxcoaemces npe3ymnyus 3a0AHHOCMU CMbICAA KAK
moeo, 4mo npuoopemaemcs 6 xo0e pa3eumus 80 83auUMOOeUCMeUU co 83pOCabiM. YKasvieaemcs
Ha HeOOX0OUMOCMb YiHema CaMOCMOAMENbHO20 NOpoXtcOoeHus cmvicaa. Ilpednacaemes eunomesa o
CMeHe 0ce8020 (HanpasieHHo020) 0emcKo20 pa3BUmMUs pUSOMAmMuUIecKuM (Rpu KOmopom 08udlceHue
MOdHCEM NPOUCXOOUMb PASHOHANPABNEHHO).

Kniouesviecrosa: MCWIOPUHECKMZZK[)MSMC Oemcmea, COBpEMEHRHOE Oemcmeo, KYyJ1bmypHO-ucmopuieckas
ncuxonocus, Hopma eospacma.

Paboma evinonnena 6 pamkax npoexma, peaausyemozo Ilpoepammou pynoamenmanvhvix
uccredosanuii Hayuonanvrnoeo ucciedosamensckozo ynusepcumema ‘“‘Bovicuias wikona sxkonomuku
(HAY BILD) 2014.
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