Education, Career and Migration Strategies of Rural Students: A Comparative Study in Russian Regions
Introduction

Researchers focus their attention on rural education for a number of reasons. On the one hand, it is one of the issues of a broader theme of education, influencing human capital development and investments and creative potential of a nation. On the other hand, rural education can be viewed from the perspective of the urbanization processes and related disparities between urban and rural students in the access to quality education and thus inequality of their life chances in general. And certainly, the issue of rural education encompasses a number of very practical tasks, including the rural schools’ initiatives, the rural teachers’ hiring, retaining and rewarding, introduction of new educational technologies, etc. 

Rural education is a pressing issue in Russia as well. Despite the fact that the mass urbanization stage has been completed here and for over half a century, the urban population prevails in Russia, the share of rural population remains rather high and amounts to 27%. For more than twenty years the proportion of urban and rural population in Russia is not changed. Under such circumstances and taking into account international challenges for Russia, the rural education issues are very important. It is necessary to determine how it is possible to keep and improve the education quality in the country’s rural areas, since such an analysis would help, inter alia, assess the development prospects for Russia, its role and specialization in the international division of labor. 
During the economic reforms (in the 1990s) the situation in rural areas of Russia and many CIS countries worsened, and it affected rural education. The past twenty years saw growing gap between rural and urban education; the demographic situation changed, the number of rural youth and rural school students went down that led to the teachers’ lower workload and lower salaries. This situation is particularly critical for rural areas, as the practice of “tutoring” which provides a substantial contribution to their urban peers’ income, is not in demand in rural areas and rarely can be used [Sillaste, 2004].

The problem of rural youth retention is relevant to Russia as well as to other countries, the USA, for example. Among the major reasons for the young people’s flight to urban areas after graduating school in Russia are the following: high poverty level in rural settlements, low prestige of rural labor, youth policy focused primarily on urban youth [Sillaste, 2004]; the desire to have a well-paid job in a city as a leading motive for the majority of rural school graduates [Mikheev, 2005], etc. In Western countries such factors include focus of rural schools on training young people for lifestyles and types of work uncharacteristic of their places of residence, and the representation of the values of mobility and status as more productive then the values of family, stability, and historical roots [Woodrum, 2004], etc. 

Many researchers discuss the “brain drain” problem in Western countries and its impact on rural education. The situation when most educated young people move from rural areas to cities to get higher level of education and greater job opportunities reduces incentives to invest in rural education. 

In this case not rural, but urban areas, to which most of the educated young people migrate, receive all the benefits. [McGranahan, Ghelfi, 1991].

Thus, according to research conducted in the Republic of Bashkortostan (Russia) among rural school students and the state agrarian university’s students, 85% of students from rural areas and more than a half of rural school students intend to live and to work in a city [Kazakbayev, 2005]. The youth’s aspirations to live and to work in an urban area are considered in the study in terms of two criteria – lifestyle and standards of living in the rural areas, as well as participation in ensuring food security in the region. When asked about the conditions under which they were willing to work in rural areas, three quarters of the respondents mentioned an appropriate salary and a little less than one third – housing availability. In addition, as a negative aspect of rural life almost all respondents referred to the lack of decent jobs and leisure opportunities or adequate entertainments, and these same characteristics cited as advantages of urban living. 

According to the data of Russian longitudinal study conducted in Karelia, a share of rural school students who intend to enter a university and thus move to a city, at least for the period of study, significantly increased compared with 2002 [Predtechenskaya, 2008]. The researchers explain the dynamics by the demographic situation, universities’ lower enrollment competitions, and higher ambitions of rural school graduates in recent years. Generally, the educational preferences of rural students are closely linked to their parents’ level of education. 

The majority of school graduates, whose parents got university degrees, intend to reproduce the same level of education. The situation is similar in the families with parents having secondary vocational education. The authors make up an important conclusion regarding a chosen strategy either to move to a city or to stay in a rural area: R. Kazakbayev, on the basis of the survey data, infers that among the school graduates, whose parents have higher education, fewer young people intend to stay in rural areas and more of them intend to move to a city. This allows him to conclude that reproduction of social and professional structure of rural community will occur mostly through population groups with secondary and secondary vocational education, but not higher education [Kazakbayev, 2005].

V. Magun and M. Enogvatov, comparing educational ambitions of urban and rural school students of the Samara Region, demonstrate that rural youth show lower ambitions, which is expressed in lower proportion of those willing to have two university degrees, but higher proportion of those intending to achieve education level no higher than the secondary vocational [Magun, Enogvatov, 2003]. On the whole, the level of ambitions of rural youth appeared to be rather high and, as a rule, surpassed the current education level of a respondent. It is symptomatic that higher education has become, according to the researchers, an established standard of living for the youth, including rural youth. Thus, more than half (57%) of the respondents living in rural areas of the Samara Region, considered a university degree, two university degrees or a post-graduate diploma as sufficient for themselves.

American researches V. Roscigno and M. Crowley, studying the performance of rural students in the US, describe a very similar situation to the Russian one, which is also characterized by lower level of households income, lower education level of parents, and larger number of children in a family. Besides, disparities between rural and urban settlements are manifested not only in lower level of available recourses and investments into education in rural areas, but also in smaller returns on investments in education, due to the peculiarities of the local labor market. Lacking rent for a certain level of human capital also reduces the incentives to have education, even though there are family and/or school investments [Roscigno, Crowley, 2001], and that differs from the Russian reality. 

Analyzing other factors influencing education strategies of rural youth, we should mention values as well. Thus, for example, some international studies conclude that a conflict between education values and family ties is more distinctive for rural youth and for those for whom the conflict is more pronounced it is typical to show less motivation and commitment to continue education [Hektner, 1995]. For Russian rural students, apparently, this conflict often resolves in favor of higher education, and this is confirmed by a number of Russian researchers. 

Thus, the analysis of life plans and orientations of rural youth conducted by Sillaste in 2004, shows that the main behavioral model of rural students for the near term is to “work hard and earn well” or to have an “interesting job and favorite vocation irrespective of earnings”. More than 80% of rural students are driven by one of the models. Whereby a model “not to work and not to study, but to have everything you want” is not popular (less than 7% focused on this model), and a focus expressed by intention “to have small income, but a lot of spare time” is even less typical (3%); it should be noted that education and money retain its positions as the principle means of achieving success in life [Sillaste, 2004]. 

This is also evidenced by earlier studies. For instance, A. Mikheev in the survey of rural school pre-graduates in the Saratov Region in 1994, 1997 and 2004, concludes that the desire to have a well-paid job in a city is the leading motive of the life perspective for the majority of rural school graduates, and urban types of activities are especially popular with rural youth. It is symptomatic that, compared to 1994, the number of rural students, considering farming as an acceptable way of achieving well-being, has substantially decreased. At the same time, one can see distinction between young people from wealthy and poor families: the former are more inclined to professions requiring advanced human capital, such as a medical doctor, teacher or agrarian specialist, and the latter show a larger proportion of those willing to engage in heavy physical labor and hold the professional positions, not requiring higher education, such as security guards. Distinctions between the life plans of rural students, who are getting their university degree in a city are also interesting: according to the data given by the author, among young people from wealthy families the share of those planning to return to their native places upon graduation is higher than that among those from poor families (40% and 10%, respectively) [Mikheev, 2005].

D. Konstantinovsky, evaluating life chances of Russian rural youth, notes that the groups with low resource potential, which includes rural youth as well, are pushed back to the spheres providing fewer carrier opportunities by the high-potential groups. In particular, competition of “strong” and “weak” groups in education leads to the fact that the less-privileged groups may count on lower education levels [Konstantinovsky, 2003]. It is also confirmed by the findings of other researches, for example, the nationwide study, conducted in 2006, comes to the following conclusion: “the lower is the young people’s current level of education and the lesser is urbanization level in their area, the poorer are their chances to get further education and they are more pessimistic about the possibility to obtain necessary knowledge in future. Social inequality in access to education hampers human capital development of this group, which in turn presets its future non-competitiveness». [Social inequality…, 2007].
Despite variations in social and economic environment and in demographic processes in different countries, comparative research on approaches to problems and perspectives of education development in rural areas is crucial for defining efficient national strategies for educational policy, ensuring compliance with international legal norms in education.

Demographic trends and changes in settlement systems of the two countries are the key factors for determining strategy and tactics for education reform. China is a country with a fast-growing population and thus an expanding education system, responding to the zooming social demand for educational services at all levels of education. Russia is a country with population decreasing over the last two decades, drastic reduction in the number of pupils and respectively shrinking education system. We should note that the scale of shrinking in rural areas is not on the adjustable 5-10% level, but amounts to about 30%, requiring systematic changes. At the same time population decline in rural areas and rural flight of economically active population are factors that also relevant to China. These trends are more pronounced in the Western provinces of China with difficult social conditions and economic backwardness compared to the South-Eastern provinces and dynamically developing rural areas around big cities. 

It’s worth mentioning that Russia, as well as China, has broad experience in education technologies for expanding systems. But neither China nor Russia have experience of efficient development of education in rural areas under condition of the population decline and massive rural flight. This is the reason for focused attention paid by education policy of most countries in transition to the issues and perspectives of education development in rural areas. 

The aim of the study is to do a comparative research on career and migration opportunities for school students in rural areas of Russia and China, as well as of expectations of their parents, to suggest development strategies for regional education systems taking into account family preferences in countries in transition. 

Three regions have been chosen in each country – in Russia and China – for the study, with various climates, available transport services, levels and profiles of social and economic development, demographic trends and settlement systems: 

· one region in the proximity of a major city; 

· the second region with a well-developed agrarian economy and remote rural areas; and
· the third one with expressed ethno cultural specifics. 

A unified methodology was applied to the Russia-China research. According to the methodology the representatives of the rural youth facing professional self-identification while graduating from school are viewed as elements of a specific system: either social, when their actions and decisions are determined by their position in the socio-economic system, or cultural, when actions are regulated by norms and rules customary for this culture (e.g., «rural» with specific traditions, perceptions and patterns). Therefore an individual action was primarily reviewed as a result of system social variables. 

A concept model reflecting key factors influencing education, career and migration paths of rural students was developed within the research framework on the basis of the suggested methodology. The key factors were defined as follows: primary family of a respondent, social and cultural environment of a respondent and an educational institution of a respondent. These factors were described with the following characteristics:
Family characteristics:

1) Family’s financial standing; 

2) Family’s cultural capital; 

3) Social and professional characteristics; and
4) Parents’ expectations.
Environment characteristics:

5) Proximity to better developed territories; and
6) Social and economic situation in the region of residence.

Education:

7) Type of school; and
8) Availability of professional/special classes.
Two questionnaires had been designed– a questionnaire/interview for 9-11 grades school students and a questionnaire for their parents. One rural area was chosen in each of the three regions, where blanket canvassing of all schoolchildren from graduation and pre-graduation grades in the form of interviews and questionnaire survey of their parents were conducted. The total number of respondents equals to 1,600 (rural students of 9-11 grades and their parents): 350 students and parents in the Moscow region, 500 – in the Altai Territory and 750 – in the Republic of Sakha (Yakutia). Sample size difference between the regions is determined by the number of senior school students living and attending schools in the selected rural areas in each region. 

The results of the sociological survey of education, career and migration intentions of rural school graduates clearly show that in all three regions most of the rural schoolchildren are intended to get a university degree. As Table 1
 shows, almost 67% of 9-11 grades students in the Moscow region and Altai Territory and 81% in the Republic of Sakha (Yakutia) plan to continue their education in universities, and that, of course, in most cases require migration to cities. Secondary vocational education institutions are less popular among the school students: about 27% students in the Moscow region and Altai Territory and 14% in Yakutia are intended to enter a college or a technical institution. The least attractive education strategy for rural young people is to continue education in a secondary vocational institution. Very few of them are intended to go to work immediately after school graduation. An indirect reason for colleges, technical institutions and vocational institutions being comparatively more popular in the Moscow region is a better developed system of professional education, aimed at industrial and service professions that are in demand in the region. 

	Table 1. What do you plan to do immediately after school graduation? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	continue education in a vocational institution
	16
	5.52
	17
	2.50
	11
	2.32

	continue education in a college, technical institution
	76
	26.21
	93
	13.66
	128
	26.95

	continue education at a university
	193
	66.55
	552
	81.06
	318
	66.95

	stay in the area I now live and get a job
	 -
	 -
	2
	0.29
	2
	0.42

	move and get a job in another village
	2
	0.69
	 -
	 -
	1
	0.21

	move and get a job in a city
	1
	0.34
	5
	0.73
	5
	1.05

	other (e.g.  army contract)
	 2
	0.68
	12
	1.77
	10
	2.10


Data in Table 1 are calculated for the whole sample, including 10-11 grades students. We can assume that this decreases the share of those who plan to continue education in a secondary vocational institutions and colleges, as some of the students enter secondary vocational institutions and colleges after the 9th grade. Taking this into account, we made calculation within the sample of schoolchildren younger than 15 (i.e. an approximate group of 9th grade students, as we did not recorder the grade number in the questionnaire):

	What do you plan to do immediately after school graduation?  (schoolchildren younger than 15)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	continue education in a vocational institution
	15
	7.61
	9
	3.37
	8
	4.42

	continue education in a college, technical institution
	65
	32.99
	38
	14.23
	51
	28.18

	continue education at a university
	114
	57.87
	212
	79.40
	113
	62.43

	stay in the area I now live and get a job
	 -
	 -
	-
	-
	2
	1.10

	move and get a job in another village
	1
	0.51
	 -
	 -
	1
	0.55

	move and get a job in a city
	1
	0.51
	4
	1.50
	3
	1.66

	other (e.g.  army contract)
	1
	0.51
	4
	1.50
	3
	1.66


In spite of the fact that shares of those planning to enter secondary vocational institutions, colleges and technical institution, shown in Table 1, proved to be slightly understated (especially for the Moscow region: 41% versus 32%), we have no reason to withdraw a statement that the majority of rural schoolchildren are focused on further higher education. For Yakutia and Altai Territory the difference between relevant proportions is 2-4%.

An overwhelming majority of prospective school graduates plan to move into cities to continue their education: 85% in the Moscow Region, 93% in Altai Territory and more than 96% in the Republic of Sakha (Yakutia).  (See Table 2). The fact that almost 13% of school students in the Moscow Region versus 2-3% in Yakutia and Altai Territory are able to continue education at their place of residence indicates the level of social and economic development of a territory, population density
 and educational infrastructure: in other words, educational institutions or their branches are located within the transport accessibility. 

	Table 2. Do you plan to move to a city to continue education? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	yes, I do
	215
	84.65
	611
	96.37
	430
	93.28

	no, I plan to stay in a village and study by correspondence
	5
	1.97
	9
	1.42
	15
	3.25

	no, I can continue education in my place of residence
	34
	13.39
	14
	2.21
	16
	3.47


Geography of potential migration is also interesting (see Table 3). If in the Moscow Region, the city of Moscow and the nearby local district center Kolomna
 are almost equally attractive (36% and 49% respectively), in Yakutia and Altai Territory major migration flows are directed towards regional centers (81% and 91% respectively). This is not surprising: territorial mobility outside the regions can be limited due to the specifics of their geographic locations and extent, as well as by poor inter-regional transport infrastructure. Another reason for this is lack of powerful local “centers of attraction” in Yakutia and Altai Territory, indicating highly heterogeneous territorial development in the regions of Siberia and Far East. An interesting observation is that 1% of rural school graduates in Yakutia plan to continue their studies abroad, but a more thorough analysis of the group revealed that their family resources are inadequate to secure these expectations
.

	Table 3. Geography of migration (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	Moscow
	77
	35.98
	22
	5.08
	6
	1.48

	St Petersburg
	-
	-
	17
	3.93
	-
	-

	Kolomna
	105
	49.07
	 -
	 -
	-
	-

	Ryazan
	16
	7.48
	 -
	 -
	-
	-

	Yakutsk
	 -
	- 
	352
	81.29
	-
	-

	Seoul
	 -
	-
	2
	0.46
	-
	-

	Oxford
	 -
	-
	2
	0.46
	-
	-

	London
	 -
	-
	1
	0.23
	-
	-

	Barnaul
	-
	-
	-
	-
	367
	90.62

	Novosibirsk
	-
	-
	-
	-
	16
	3.95

	Novoaltaysk
	-
	-
	-
	-
	4
	0.99

	other
	16
	7.47
	37
	8.55
	12
	2.96


Preferences of rural students concerning their further education are partially reflected in the ideas and stereotypes about preferences of their peers (see Table 4). Thus, 76% of students in Yakutia rural schools believe that the majority of their classmates plan to enter universities, this figure is a little less – 60% – in Altai Territory, and is still lesser – 52% – in the Moscow region, more or less coinciding with the breakdown shown in Table 1. Similar pattern is applied to the two other major stages of professional education – primary and secondary.

	Table 4. What do you think the majority of your classmates plan to do after school graduation? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	continue education in a local vocational institution
	12
	4.65
	6
	1.01
	8
	1.94

	enter a vocational institution in one of the nearby cities
	31
	12.02
	16
	2.68
	25
	6.05

	enter a college or a technical institution in one of the nearby cities
	74
	28.68
	102
	17.11
	118
	28.57

	continue education at a university
	135
	52.33
	455
	76.34
	248
	60.05

	get a job in the village and do not continue education
	 -
	 -
	1
	0.17
	3
	0.73

	get a job in a city and do not continue education
	6
	2.33
	16
	2.68
	11
	2.66


It is not surprising that these views are linked to personal preferences of the students (see Table 5). Particularly, those who plan to enter a university, as a rule, are expecting that their peers have the same plans (in 77% of cases). Therefore, in particular schools the structure of the students’ education preferences is very homogeneous
, that validates the hypothesis that the school, or, more specifically, local social and economic context, attached to it, has a significant effect on possible social paths of the schoolchildren.

	Table 5. What do you think the majority of your classmates plan to do after school graduation? (schoolchildren)

	
	% among those, who plan to continue education in a

	
	Vocational institution
	Technical institution, college
	University

	continue education in a local vocational institution
	30.56
	1.75
	1.10

	enter a vocational institution in one of the nearby cities
	27.78
	10.53
	3.07

	enter a college or a technical institution in one of the nearby cities
	5.56
	43.42
	17.01

	continue education at a university
	25.00
	41.67
	76.51

	get a job in the village and do not continue education
	 
	0.44
	0.22

	get a job in a city and do not continue education
	11.11
	2.19
	2.09


The above strategies and evaluations of students do not differ considerably from the parents’ expectations about educational paths of their children (see Table 6). But parents are apparently more realistic about the chances of their children to get a university degree, as their aggregate estimates look more “down to earth” compared to the students’ estimates: 55% versus 67% in the Moscow Region, 73% versus 81% in Yakutia and 64% versus 67% in Altai Territory. At the same time, regional discrepancies, described above (an extensive “shift” in preferences towards higher education in Yakutia and higher demand for primary and secondary vocational education in the Moscow region) are also considerable here.

	Table 6. What would your son/daughter do immediately after school graduation? (parents)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	we plan to send him/her to a village vocational institution
	7
	2.76
	9
	1.38
	4
	1.03

	we plan to send him/her to a city vocational institution
	35
	13.78
	13
	2.00
	14
	3.62

	we plan to send him/her to a college, technical institution
	69
	27.17
	149
	22.89
	121
	31.27

	we plan to send him/her to a university
	140
	55.12
	478
	73.43
	247
	63.82

	we believe that he/she will get a job in a village immediately after school graduation
	2
	0.79
	1
	0.15
	1
	0.26

	we believe that he/she will get a job in a city immediately after school graduation
	1
	0.39
	1
	0.15
	-
	-


Interesting to note that parents and children reach complete “consensus” in their plans for the future only as regard to higher education (see Table 7): about 90% of children share the plans of their parents. The picture is totally different when parents plan to send a child to a vocational institution, college or a technical school. And the lower is the status of an educational institution; the lesser is the degree of children’s and parents’ rapport. This means that the majority of school students negatively value prestige of primary and secondary vocational education, and this forces them to seek other education strategies contrary to their parents’ expectations.

	Table 7. What would your son/daughter do immediately after school graduation? (parents)

	
	% of schoolchildren, whose parents plan to send them to a

	
	Village vocational institution
	City vocational institution
	College, technical institution
	University

	continue education in a vocational institution
	23.53
	16.36
	4.61
	0.85

	continue education in a college, technical institution
	35.29
	32.73
	47.70
	7.29

	continue education at a university
	29.41
	45.45
	43.75
	90.04


Influence of family cultural resources on the children’s educational intentions is supported by data shown in Table 8. In this particular case education level of their parents, and more specifically, a university degree held by the parents, is regarded as an indicator of volume of these resources. Thus, presence of at least one parent with a university degree in the family contributes to a desire of children to enter a university after school graduation. This desire is even more pronounced if both parents have a university degree. However, an intention to get a university degree prevails among all children, and, as our study shows, it is much “stronger” than a cultural succession: in the families with none of the parents having relevant level of education 70% (!) of children would like to enter a university. So, well-educated families believe that children have to “stand the pace of their parents”, and less educated families think that “children shall have better education”.

	Table 8. What do you plan to do immediately after school graduation? (schoolchildren)

	
	No parents with university degrees
	At least one parent has a university degree
	Both parents have university degrees

	
	N
	%
	N
	%
	N
	%

	continue education in a vocational institution
	33
	3.27
	11
	2.52
	3
	2.44

	continue education in a college, technical institution
	237
	23.47
	60
	13.76
	10
	8.13

	continue education at a university
	707
	70.00
	356
	81.65
	110
	89.43

	stay in the area and get a job
	4
	0.40
	 -
	- 
	-
	-

	move and get a job in another village
	3
	0.30
	 -
	 -
	-
	-

	move and get a job in a city
	8
	0.79
	3
	0.69
	-
	-

	other (e.g.  army contract)
	18
	1.78
	6
	1.38
	-
	-


Unfortunately, perspective rural school graduates answer the question about their future occupation with a high degree of uncertainty. When asked what they would like to become after completing their education, just 63% of students in the Moscow region were able to give an answer in principle, along with 52% in the Sakha Republic and 64% in Altai Territory (see Table 9). This causes certain complications in further analysis of allocation of professional ambitions of the students, as this biases representability of the data. However, analysis of information in our disposal allows making a number of further assumptions. Table 9 shows specific profession “ratings” for each of the regions – the most popular professions are listed along with their shares in cumulative distribution.

	Table 9. What kind of job would you like to choose immediately after completing your education 

(5 most popular professions)? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	%* 
	N
	%
	%*
	N
	%
	%*

	doctors
	18
	5.70
	9.09
	51
	6.81
	10.18
	17
	3.40
	5.33

	school teachers 
	11
	3.48
	5.56
	25
	3.34
	4.99
	-
	-
	-

	translators
	11
	3.48
	5.56
	-
	-
	-
	-
	-
	-

	computer programmers
	10
	3.16
	5.05
	-
	-
	-
	24
	4.80
	7.52

	lawyers, attorneys
	10
	3.16
	5.05
	34
	 4.54
	6.79
	26
	5.20
	8.15

	economists
	-
	-
	-
	25
	3.34
	4.99
	-
	-
	-

	architects
	-
	-
	-
	20
	2.67
	3.99
	-
	-
	-

	vehicle mechanics
	-
	-
	-
	-
	-
	-
	13
	2.60
	4.08

	psychologists 
	-
	-
	-
	-
	-
	-
	13
	2.60
	4.08

	OTHER
	138
	43.67
	69.70
	346
	46.19
	69.06
	226
	45.20
	70.85

	no answer
	118
	37.34
	-
	358
	47.80
	-
	181
	36.20
	-

	* – data excluding the  «no answer» line


It’s surprising that the most popular profession among rural school students is a medical doctor – the rating leader in the Moscow region and Yakutia, and the 3rd popular – in the Altai Territory. Not less surprising that the list of other most popular occupations, along with obvious modern trades as computer programmers, lawyers, economists, psychologists, etc., includes a school teacher. This, from our point of view, contradicts customary stereotype about a falling status of “public-funded” professions. There is a probability that this choice reflects inertial way of thinking, when doctors or school teachers are still highly socially respected in rural areas, which compensates for comparatively low financial standing, characteristic for these professionals in villages. 

Altogether, commitment of rural school students to higher education is reflected in the structure of their occupational preferences. From 52% of them (in the Altai Territory) to 73% (in the Sakha Republic) would like to get a profession formally requiring a university degree (see Table 10). On the other hand, no more than 13% of school students in the Altai Territory would like to become “blue-collar workers”, and those kinds of jobs are even less popular in the Moscow Region (11%) and not at all popular in Yakutia (7%).

	Table 10. What kind of job would you like to choose immediately after completing your education 

(5 most popular professions)? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	%* 
	N
	%
	%*
	N
	%
	%*

	Jobs requiring a university degree (highly qualified intellectual and management jobs)
	114
	36.07
	57.56
	287
	38.32
	73.40
	166
	33.34
	52.37

	Blue-collar workers (qualified and semi-qualified physical labor)
	21
	6.64
	10.60
	29
	3.88
	7.42
	41
	8.23
	12.93

	no answer
	118
	37.34
	-
	358
	47.80
	-
	181
	36.20
	-

	* – data excluding the  «no answer» line
Note: formal education requirements for each kind of job are defined in accordance with the original ISCO (International Standard Classification of Occupations)methodology


Almost no school students in the regions under survey have chosen typically rural occupations (see Table 10). Thereby, it makes sense to operationalize possible paths leading to the rural labor markets through other factors (e.g., desire to work/live in a village/city).

	Table 11. Tendency for the school graduates to choose typically rural occupations

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	exist
	1
	0.32
	4
	0.53
	5
	1.00

	does not exist
	268
	84.81
	387
	51.67
	314
	62.80

	no answer
	47
	14.87
	358
	47.80
	181
	36.20


There are almost no interregional differences between school graduates in rural areas in their desire to live and work in a city: 81-85% of them express it (see Table 12). Answers to question where the graduates would like to live when they have children are allocated similarly: 75-76% of them in all three regions would like to live and work in a city. So, the majority of rural students are focused not only on higher education, but also on migration to a city. As shown above, as a rule this migration is directed towards the regional capitals, with the exception of the Moscow region, where the migration paths are almost equally divided between Moscow and a local area center. 
	Table 12. Would you like to live and work in a city? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	yes, definitely
	134
	46.21
	344
	50.96
	245
	51.79

	more likely yes than no
	101
	34.83
	198
	29.33
	158
	33.40

	does not matter
	27
	9.31
	109
	16.15
	33
	6.98

	more likely no than yes
	23
	7.93
	15
	2.22
	29
	6.13

	definitely not
	5
	1.72
	9
	1.33
	8
	1.69


A hypothesis that the most popular expected career path for the rural school graduates is “11-years school – university – job in a city” is also confirmed by the allocation of answers to one of the test questions of the questionnaire (“What do you plan to do after school graduation?”, see Table 13). This variant was chosen in at least half of the answers in all three regions (50-53%). 

The second most popular strategy for the school students in rural areas is education in secondary professional institutions followed by a job in a city. However, if in the Moscow region and Yakutia the share of students choosing this strategy is about 18-19%, in the Altai Territory it amounts to 31%. But much less prospective graduates in the Altai Territory are inclined to choose paths leading to the rural labor market. Thus, the strategies “immediately start working in a rural area”; “vocational education, then work in a rural area”;  “college (technical institution), then work in a rural area”;  “university, then work in a rural area”; “military service, then work in a rural area” were chosen by  15% of the rural students in the Moscow Region, by 17% - in Yakutia and by only 6% - in the Altai Territory.
	Table 13. What do you plan to do after school graduation? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	immediately start working in a village
	4
	1.43
	9
	1.44
	3
	0.65

	immediately start working in a city
	11
	3.93
	29
	4.65
	11
	2.39

	vocational education in a village, then work in a village
	16
	5.71
	18
	2.88
	5
	1.09

	vocational education in a city, then work in a city
	15
	5.36
	22
	3.53
	19
	4.13

	education in college, technical institution, then work in a village
	14
	5.00
	37
	5.93
	12
	2.61

	education in college, technical institution, then work in a city
	50
	17.86
	121
	19.39
	141
	30.65

	university education, then work in a village
	9
	3.21
	42
	6.73
	6
	1.30

	university education, then work in a city
	147
	52.50
	320
	51.28
	230
	50.00

	work in a city, then university education, then work in a city 
	5
	1.79
	15
	2.40
	22
	4.78

	other
	9
	3.21
	11
	1.76
	11
	2.39


Table 14 shows correlation between compliance rates with various affirmation and stereotypes concerning rural and urban life, on the one hand, and the desire to live and work in a city, on the other hand. We can see that existence of positive stereotypes about a city life (affirmations 1-6) is statistically significant and positively linked with desire to live and work in a city. This link is most pronounced for a wide-spread stereotype “city life is better, as there are more entertainments there, and life in a rural area is dull”, so one of the main incentives for the rural students for migration to cities is higher attractiveness of the cities from entertainment and leisure infrastructure point of view. 

Most school students recognize that a city life is more expensive (87% agree with affirmation No. 7), which is not a de-motivating factor for the respondents: their compliance rate with the affirmation weekly, but statistically significantly correlates with their desire to live and work in a city. 

	Table 14. Would you like to live and work in a city? (schoolchildren)

	Compliance rate with the affirmations (based on 4-score scale):
	correlation coefficient 
	p-value
	average
	statistic deviation 
	% of whose agreed
	N

	1. It’s easier to work in a city than in a village
	0.184**
	0.000
	2.07
	0.87
	69.7
	1320

	2. It’s more prestigious to work in a city than in a village
	0.162**
	0.000
	1.39
	0.65
	94.6
	1476

	3. In a city I will be able to find a job I like
	0.191**
	0.000
	1.46
	0.66
	94.2
	1461

	4. I will be able to earn more if I live in a city
	0.203**
	0.000
	1.62
	0.72
	90.3
	1409

	5. I would be able to get a higher-quality education in a city
	0.219**
	0.000
	1.39
	0.65
	94.4
	1454

	6. City life is better, as there are more entertainment there, and life in a village is dull
	0.274**
	0.000
	2.11
	0.97
	66.9
	1444

	7. It’s more expensive to live in a city than in a village
	0.096**
	0.000
	1.59
	0.80
	87.0
	1427

	8. It’s easier to find a job in a village than in a city
	-0.050
	0.077
	2.56
	0.97
	44.4
	1317

	9. It’s better to live in a village, as there is better environment (berries and mushrooms hunting, hunting, fishing, etc.)
	-0.150**
	0.000
	1.86
	0.88
	77.6
	1444

	10. It’s hard to live in a city, as there is no family and friends’ support
	-0.124**
	0.000
	2.43
	0.98
	51.8
	1408

	11.  It’ dangerous to live in a city as it’s easy to take up with the wrong guys there
	-0.098**
	0.000
	2.19
	0.99
	62.8
	1429

	12. City people are prejudiced against countrymen 
	-0.140**
	0.000
	2.71
	0.91
	37.7
	1252

	13. It’s important for me to follow family traditions and step after them
	-0.026
	0.359
	2.91
	0.93
	28.3
	1326

	** –  significant at 1% level; * – significant at 5% level


Individual estimates of perspectives to find a job in a rural area have almost no correlation with desires to live and work in a city (affirmation 8). However, this stereotype, as answers’ distribution shows, is not wide-spread. For this reason we can presume that a judgmental opinion of students about the rural labor market in reality plays almost no role when they choose possible migration strategy. 

There is a significant negative association of migration attitude with “negative” stereotypes about city life (affirmations 10-12). So, if students, for whatever reason, believe that city people are prejudices against the countrymen (38% of respondents), are afraid to take up with the wrong guys (63%) or are not inclined to rely on family and friends’ support (52%), they, as a rule, are less inclined to live and work in a city.

We have also noted another interesting fact. When we designed the questionnaire we had named closeness to nature (which makes accessible such typically rural activities as berries and mushroom hunting, hunting, fishing, etc.) as one of the advantages of rural life (affirmation 9). Although 78% of respondents agreed to the relevant affirmation, the degree of this agreement has a significant negative association with students’ desire to live in cities. For this reason we can assume that one of the most significant judgmental criteria, preventing children from forming migration attitudes, is beauty and attractiveness of nature and nature-related types of activities. 

And finally, the analysis did not confirm some significant statistic association between a desire to live and work in a city and a degree of adherence to family traditions (affirmation 13). We have to note that relatively small number of rural school students (28%) value family traditions or family business.

Table 15 shows that there are no significant regional discrepancies in the level of acceptance of most of the above affirmation by school students. First of all this is relevant for the stereotypes about advantages of the city life (affirmations 1-6), and also for the ideas of children that life in a city is more expensive than the life in a rural area (affirmation 7). However, there are a number of rather substantial differences which are worth mentioning. In particular, the school students from Yakutia (as opposed to those from the Moscow Region and Altai Territory) are more optimistic about their possibilities to get a job in a rural area (affirmation 8), and give higher priority to such feature of rural life as closeness to nature (affirmation 9). At the same time, they evaluate as high the risks of taking up with the wrong guys (affirmation 11), and more frequently suppose that city people dislike countrymen. All these facts suggest that by way of thinking and general mindset youth from Yakutia is more “rural” than their peers from the Moscow Region and Altai Territory. Specifically, this correlates with the fact that the students from Yakutia are more inclined to consider education and migration strategies ending up in a rural area (see above, Table 13).

It was much unexpected to discover that family traditions are more valued not by the schoolchildren in Yakutia or Altai Territory, but by the Moscow Region rural schools students (affirmation 13).

	Table 15. What do you plan to do after school graduation? (schoolchildren)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	% of those who agree with the following affirmations
	N
	%
	N
	%
	N
	%

	1. It’s easier to work in a city than in a village
	201
	73.63
	399
	65.84
	320
	72.56

	2. It’s more prestigious to work in a city than in a village
	300
	96.46
	624
	92.04
	472
	96.92

	3. In a city I will be able to find a job I like
	296
	95.48
	618
	92.51
	462
	95.65

	4. I will be able to earn more if I live in a city
	268
	90.85
	575
	89.42
	430
	91.30

	5. I would be able to get a higher-quality education in a city
	274
	90.13
	635
	95.35
	464
	95.87

	6. City life is better, as there are more entertainment there, and life in a village is dull
	217
	72.09
	425
	64.39
	324
	67.08

	7. It’s more expensive to live in a city than in a village
	251
	84.23
	584
	87.16
	407
	88.67

	8. It’s easier to find a job in a village than in a city
	103
	37.18
	331
	53.73
	151
	35.61

	9. It’s better to live in a village, as there is better natural environment (berries and mushrooms hunting, hunting, fishing, etc.)
	205
	69.97
	569
	83.68
	346
	73.46

	10. It’s hard to live in a city, as there is no family and friends’ support
	164
	55.78
	362
	55.61
	203
	43.84

	11.  It’ dangerous to live in a city as it’s easy to take up with the wrong guys there
	183
	63.54
	484
	72.35
	230
	48.73

	12. City people are prejudiced against countrymen 
	77
	29.39
	297
	51.74
	98
	23.56

	13. It’s important for me to follow family traditions and step after them
	100
	36.63
	192
	31.79
	83
	18.49


Now we’ll look into various aspects of family’s financial standing as a factor for shaping education, career and migration strategies of students. Table 16 shows average, median and maximum monthly incomes of the respondents’ parents in the regions. 

	Table 16. Parents’ monthly income, RUB.

	
	Moscow Region 
	Republic of Sakha (Yakutia)
	Altai Territory

	
	father
	mother
	father
	mother
	father
	mother

	Average
	18 220
	16 133
	16 088
	13 859
	19 291
	10 282

	Median
	17 000
	13 000
	12 000
	12 000
	15 000
	7 500

	Standard deviation
	749.8
	1 066,2
	743.6
	460,5
	1 290.4
	519,6

	Maximum
	53 000
	150 000
	100 000
	70 000
	150 000
	60 000


The data shows similar levels of fathers’ incomes in the Moscow Region and Altai Territory and a slightly less good standing in Yakutia. Difference in monthly incomes of mothers and fathers in Altai Territory is notable: all income figures (average, median and maximum) for fathers are two times higher than those for mothers. 

The survey, apart from the income level, included a question about accessibility level of variuos groups to consumer goods (see Table 17). Analysis showed that situation in all three regions is not very satisfactory. The rate of extreme poverty in Yakutia is rather high (9% of respondents do not have sufficient money to buy food), the same is true for the Moscow Region (8%); furthermore, one third of families in Yakutia and 28% of families in Altai Territory have difficulties with buying clothes. There are less than 1/3 of households in Altai Territory, about 1/4 in the Moscow Region and 1/6 in Yakutia, which experience no difficulties in buying durable goods. 
	Table 17. What can you buy with the your family’s income? (parents)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	not enough money to buy food, difficult to make ends meet
	21
	8.1
	59
	8.8
	9
	2.2

	enough to buy food, but it’s difficult to buy cloth 
	45
	17.4
	231
	34.6
	114
	27.6

	enough to buy food and cloths, but buying durable goods is problematic 
	127
	49.0
	267
	40.0
	174
	42.1

	we can easily buy durable goods, but it’s difficult to buy really expensive things
	63
	24.3
	108
	16.2
	112
	27.1

	we can afford buying expensive things – like a car, an apartment, a dacha, etc.
	3
	1.2
	2
	0.3
	4
	1.0


Despite difficult financial situation, many parents expressed readiness to pay for further education of their children (see Table 18). The distribution of answers to the question about such expenses varies greatly in all the surveyed regions. More than half of parents in Yakutia are ready to pay for their children’s tuition fee and lodging, another one third are ready to cover either tuition or lodging for the period of study, and only 10% will not cover any education-related expenses.

	Table 18. What kind of expenses, related to further education of your son/daughter, listed below, are you prepared to cover? (parents)

	
	Moscow Region
	Republic of Sakha (Yakutia)
	Altai Territory

	
	N
	%
	N
	%
	N
	%

	tuition and logging for the period of study
	89
	34.2
	323
	48.6
	212
	51.6

	tuition only
	70
	26.9
	54
	8.1
	103
	25.1

	only logging for the period of study
	44
	16.9
	222
	33.4
	70
	17.0

	I’m not prepared to cover any expenses
	57
	21.9
	65
	9.8
	26
	6.3


Only one third of the parents in the Moscow Region are ready to cover both tuition fees and lodging, while more than 20% not ready to cover any of the listed expenses. And in Altai Territory the situation is different from the other two regions. More than half of the parents are ready to bear all education expenses (maximum value for the dataset), one fourth – tuition only (same as in the Moscow Region), and only 6% (minimum of the dataset) are not prepared to pay at all. Thus, we can note that parents in Altai Territory are most prepared to equip their children with higher education. Correlation between a personal factor of welfare («What can you buy with your family income?») and education expenses is significant.

Readiness of families in Yakutia to pay for their children’s lodging only can be partially explained by the fact that about 80% of parents, who gave this answer, plan that their children will go to a university free of charge (state-subsidized education). Families in Yakutia are altogether more focused on free education for their children than those in the Moscow Region or Altai Territory (50% in Yakutia versus 35% in the Moscow Region and 23% in Altai Territory).

Now we will analyze correlation between the expected education and migration paths of rural school students and monthly incomes of their parents. Correlation coefficient between objective (monthly income per family member) and personal factors of welfare («What can you buy with your family income?») and perspective educational expenses proved to be negative and significant for the Moscow Region. In other words, the higher is the household income, the more prepared are the parents to bear education expenses of their child. The same is true for Altai Territory. In Yakutia we do not see this strict relationship, and many parents, regardless of their income, are prepared to pay for their children’s lodging during the study course (see Fig. 1).

[image: image2.png]Anraiickuii kpait
What kind of expenses, related to further education of
your son/daughter, listed below, are you prepared to
cover?

o /
i /
60 /

" —~_ /

w0 XN
30 /" \

20 +

: ~\
0 T

less then RUB3,001- 9001- RUB9,001- more than
RUB3,000 9,000 15000pyG. 15,001 RUBLS,000




[image: image3.png]100

90

80

70

60

50

40

30

20

10

Yakutia
What kind of expenses, related to further
education of your son/daughter, listed
below, are you prepared to cover?

= tuition and logging for the period of study

———tuition only

only logging for the period of study
——1'm not prepared to cover any expenses

>

T S—————

less then RUB3,001- 9001- RUB9,001-more than
RUB3,000 9,000 15000py6. 15,001 RUBLS,000




[image: image1.png]100

What kind of expenses, related to further education of your son/daughter, listed below, are
you prepared to cover?
——tuition and logging for the period of study
——tuition only
——only logging for the period of study
——I'm not prepared to cover any expenses

90

80

70

60

50

40

30

20 +

10 ~

less then
RUB3,000

RUB3,001- 9001~ RUB9,001-more than
9,000 15000pyG. 15,001 RUBLS5,000





Figure 1. Parents’ preparedness to bear education expenses of their children, depending on an icome group, by regions. 
The higher is the family income per member (in Yakutia and the Moscow Region), the bigger is the number of families which are planning to send their children to universities. For the families with a monthly income exceeding RUB 30,000 (~$1,000) per member, this figure amounts to 100% both in Yakutia and in the Moscow Region. These conclusions are confirmed if either a monthly income of a father or a monthly income of a mother is used as an explanatory variable. However, in the Altai Territory this dependence does not exist, i.e. both poor and better-off families are equally targeted towards higher education for their children. 
Analysis did not reveal significant association between desire of a rural school student to continue education in any type of education institution and his intention to leave for a city or stay in a village, and availability of housing or housing conditions of the family. Thus, an assumption of the study that housing conditions positively influence the desire to stay in a rural area is not confirmed.

Analysis of property owned by rural population in the regions, as well as housing survey, revealed significant differences in the way of living. Thus, more than 40% of households in Yakutia  (26% - in Altai Territory and only 14% - in the Moscow Region) raise cattle, more than 45% have subsistence farming (48% - in Altai Territory and 30% - in the Moscow Region), and 55% own land plots (54% - in Altai Territory and 45% - in the Moscow Region).  In Yakutia one fourth of the population owns agricultural equipment, with only about 6% in Altai Territory and the Moscow Region. However, in Altai Territory and the Moscow Region more families own cars, and in the Moscow Region more families own second housing in a city. So, we can see clear differences in economic and living set-ups of the surveyed regions. It is evident that the urbanization processes are more pronounced in the Moscow Region rural settlements, while waste, but less populated Yakutia is practically unaffected by them. Altai Territory also has low degree of urbanization, but it specifics is that more advantaged rural families are trying to mechanize their labor and spend the earned money for buying equipment and agricultural production tools. We have not found a significant association between career intentions of rural schoolchildren and property ownership of their parents. Thus, a relevant assumption about existence of this association was not evidenced.

Summarizing the results of the survey we cannot say that we found something completely unexpected of contradictory to intuition of the researchers. However, the key question was not in finding aggregate characteristics of rural schoolchildren preferences, but in defining the factors leading to a strong desire of youth to build their future without leaving, or at least loosing connections with, rural areas. This task is especially relevant in the light of the depopulation of the Russian rural territories which assumes menacing proportions. So, according to a recent statement of S. Yurpalov, Deputy Head of the Ministry of Regional Development, 20,000 villages and settlements have disappeared in Russia since 1990. Nowadays, this situation is getting worth because of persistent population decline and aftermaths of the economic crisis, provoking further rural flight of more dynamic and motivated youth. However, as Altai Territory experience clearly shows, such simple and seemingly obvious measure as creating relevant job opportunities, in practice is hardly able to change this migration trend – so powerful is the desire of young people to “flee” from rural areas. And, if the spectrum of these “drifting” part or rural teenagers is so mottle that it is not possible to determine specific motives for their migration, it is quite possible to make the following not very optimistic portrait of those who consider a rural career as the most probable. First of all, those who demonstrate poor academic progress at school and have little chances to be admitted to a professional education institution, fall in this category. So, it’s not surprising that we are talking primarily about boys, as girls are usually more diligent and interested in the results of the learning process. But probably the most upsetting fact is not related to personal qualities: we have learned that the farther from the regional capitals rural students live, the stronger are their desire to live and work in a rural area. Therefore, most of those choosing a rural career do that because they are doomed to this, specifically – because they do not have an opportunity to visit cities regularly, let alone stay there for a while, enjoy leisure and entertainment possibilities, etc. It is not surprising that children in such situations are more inclined to various phobias and prejudices against the city life (e.g. they are afraid to take up with the wrong guys or they believe that city people are prejudiced against countrymen). 

And yet we have found one undoubtedly positive moment which, however weakly, suppresses desire of the schoolchildren to leave “homes of their fathers”. More specifically it turned out that children, whose parents have a family business, however small, tend to evaluate more positively their perspectives to find a job in a rural area. Accordingly, it’s possible to assume that early children involvement in helping their parents and possibility to inherit a family business are necessary prerequisites for forming a strong desire among rural children to remain in or, at least, return to a rural area upon graduation.

So, a strategy to continue education after school graduation, primarily in a university or college (technical institution), followed by a job in a city, is the one predominantly adopted by the rural students in all three surveyed regions. The most attractive features for the children in rural areas are beauty of nature, berries and mushrooms hunting and fishing. They do not want to stay in a village for the sake of family traditions; they are not inclined to choose agricultural activities as jobs or a rural way of life. In spite of threats of negative attitude of city residents to countrymen, possibility to take up with the wrong guys and high cost of life in a city, the “city lights” still attract rural students, they choose capital cities to continue their education, and then live and work there. Most of rural schools’ graduates plan to come to the cities for good – they would like to live there immediately after school graduation and when they will have children. 

Thus, the results of the empiric study give the grounds to assume that graduates of rural schools are changing the model of social dynamics.  In the past the move from a village to a city started “from the bottom” – through getting an unqualified job in a city, gradual career promotion and slow financial rise. Sometimes just the next generation of rural migrants (their children) got a university degree and became highly-qualified specialists. This way a city played a role of a “social lift”: from the bottom – to the top. Nowadays, the social dynamic model changes – higher education can play role of a “social parachute’ for the rural schools’ graduates. They enter universities, adapt to the city life during the period of study, get professions with high qualification requirements, get high-paying jobs in a city, rent an apartment or buy one (with a mortgage). Here we should note that housing market in all cities allows for finding a suitable housing. As a result, former countrymen fall into a middle-class group of the city residents immediately after university graduation – they are able to get a high-paid job, pursue intellectual qualified labor, get accustomed to the city culture codes and values, and to adapt to a capital city life style.
From our point of view, the strategy adopted by the students to move to a city for continuing education after school, primarily at a university, followed by finding a job there, is becoming more realistic now than it used to be, due to a number of factors. First of all, there is a possibility to be admitted to a university with the results of Unified Sate Examination (USE), recently introduced in Russia, applying to several universities simultaneously. In the past it was very difficult for the rural school students to break through the “school – university” barrier, as they were unable to attend special preparatory courses and get a tutor to be ready for a specific university entrance tests, and therefore were in a disadvantageous position compared to their city peers. Now it’s much more likely that rural school students can find a university, corresponding to their USE results. Secondly, the “educational boom” of the last 15 years, when Russia witnessed a stable high demand for higher education, has led to an uncontrolled increase in the number of governmental and non-governmental universities and their branches, as well as broad range of offered education programs. With reduced number of students the demand for education services dropped, causing excessive supply by the swollen educational infrastructure, oriented to a higher demand, and this led to a higher competition for perspective students between universities. Thirdly, population decline has now “reached” universities – sharp reduction in the number of school graduates forces universities to accept almost all school graduates with positive USE results to fill in both state-subsidized and fee-paying student quotas. So it is much more likely that rural school graduates of 2011 – 2014 will be admitted to universities. 

We should note that career ambitions and social mobility of rural youth choosing the strategy of “continuing education after school in a university/college, and then getting a job in a city” would be based on their own professional, social and cultural capital, accumulated during the time of the university course. In this case a university shall provide means for adaptation of rural schools graduates to a city life during the course of studies. We have reasons to believe that professional education institutions are the best social institutions for ensuring social assimilation and adaptation or rural students to city life and highly-qualified jobs. 

Career and migration strategies of rural schoolchildren, adopting the model of a “social parachute” are highly attractive and realistic, and they give reasons to expect a new urbanization wave in Russia. The urbanization process in Russia was considered finished. For the last thirty years, from the census of 1979, the share of rural population is stable and amounts to 25-27%. If the migration strategies adopted by rural school students of 9-11 grades, revealed as the result of the study, prove to be true, rural flight of youth would be extensive and can provoke a new wave of active urbanization. 
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� Table 1 and further tables do not take into account the respondents who did not answer this question.


� Note: according to the Rosstat data for 2010 population density in the Moscow Region is 146,6 people/sq.km; in Altai Territory – 14,9 people/sq.km; in the Republic of Sakha (Yakutia) – 0,31 people/sq.km.


� The research was conducted in the Kolomna District of the Moscow Region.


� Apparently this referrers to really gifted children, as they themselves value their academic achievements rather highly (question №19). But on the word they readily admit that they are not very good in foreign languages(!). Resource capabilities of their families cause doubts, as only in one case out of five their parents have university degrees, with family’s monthly income exceeding RUB 20,000 (~$660) per person, in four other cases – no more than RUB 9,000 (~$300).


� For example, 100% of prospective graduates in at least three schools in Yakutia opt for higher education upon school graduation.
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